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FOREWORD

Contemporary Africa is going through a quick process of urbanization. It has been
increasingly exposed to monetarism, a byproduct of globalization which is disintegra-
ting its social and ancestral system. In cities, and even in rural areas, the family which
is the nucleus of society is falling apart. We are witnessing the growth of a phenomenon
known as "street children", "children on the street"and "children in the street". In cer-
tain countries, these children are feeding the "urban underworld" and becoming easy
targets for child soldier recruiters. Also, working children and youth are active in the
informal sector in cities and rural areas (as agricultural laborers). What these children
have in common is the fact that they are deprived of their fundamental right to educa-
tion. This right was proclaimed by the World Conference on Education for All (Jomtien,
1990) and it stipulates that: "All children, teenagers and adults should have access to
basic education ... The poor, street children and working children should not be subjec-
ted to any discrimination in accessing training."

Following that conference, the World Education Program for "street children"and "wor-
king children" launched by UNESCO did not get much response in most African coun-
tries. Oblivious of the fact that the social and moral stability of children and youth is the
foundation for sustainable development, most school authorities in Africa, entangled in
the daily management of ineffective and expensive formal education systems, pay little
attention to society's outcasts and devote little or no means to their education.  

Within the limits of its resources, civil society has committed itself to achieving
UNESCO's objectives, the main one being to enable these "children and youths to get
basic education and vocational training". ENDA Jeunesse Action's activities fall into
this field. Its specific approach is to regard Working Children and Youth (WCY) as
actors of their own economic and social growth. These children and youths join Children
and Youth (AWCYs) associations in their cities and, at continental level, the African
Movement of Working Children and Youth (AMWCY), in order to ponder over their
future and work towards its fulfillment, based on their own resources. They initiate
contacts with partners to get the means necessary for their education. And those who can
read and write will teach others in "bridges classes"so that they can (re)integrate into
the formal sector. They will teach them how to read and write, as well as provide them
with vocational training that can help them find a job. Thus, children can make the most
of themselves as actors of their own destiny, but also as actors of local and national
development.

This work includes reports on WCYs and AWCYs who took up the challenge of beating
the odds. Both efficient and inexpensive, the approach WCYs implemented and presen-
ted using their own style and language, stands as a real alternative for education in a
continent which has been painfully looking for the way to development.

Professeur Kalidou Terra
Institut des Langues /alphabétisation, Université Cocody (Côte d'Ivoire)
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I- OUR APPROACH TO CAPITALIZA TION

Since 2010, Working Children and Youth (WCY) who have been teaching literacy cour-
ses have attended teaching workshops in Benin, Burkina Faso, Côte d'Ivoire, Mali,
Niger and Togo. After three years of practice in their respective fields, it was decidedto
capitalize their experiences in order to turn them into knowledge they can share with
all friends of the Movement and in other places.

A record sheet was sent to different National Co-ordinations. This data-collecting tool
recorded the major issues of the capitalization process. Later, a workshop attended by 3
literacy instructors from each country was held from June 17 to 25, 2013 in Grand
Bassam (Côte d'Ivoire). 

Participants explained why they should capitalize their literacy experiences and who the
capitalization is intended for. For each capitalization's parameter, experiences were sha-
red during plenary sessions and written down by WCYs taking part in group work.

lWhy do we want to capitalize ourliteracy initiatives?

The works showed that WCYs capitalize their literacy initiatives in order to:

- Share their experiences

- Improve their literacy practices

- Have an advocacy tool on the importance of literacy

- Get skills on the capitalization approach.

l Who is this capitalization for?

WCY capitalize their experiences to inform and say what they do for:

- Associations and Grassroots Groups

- Organizations and specialized agencies

- All interested persons and media

- Tecniques and financial partners

- States.
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II- AMWCY : BACKGROUND , MEANS AND

ACTION PRINCIPLES

In July 1994, on Enda-Youth Action (ENDA-JA)'s initiative, delegates from five West-
African countries (Benin, Burkina Faso, Côte d'Ivoire, Mali and Senegal) met in Bouake
(in the middle of Côte d'Ivoire). They identified the 12 priority rights of Working
Children and Youth (WCY)1 . 

It is worth noting that WCYs formulated, on their own, their rights based on their reali-
ties, experiences, and away from air-conditioned rooms, without the involvement of
childhood and development experts.

With the action plan for the implementation of these rights, the creation of the African
Movement of Working Children and Youth (AMWCY) came into being.

Later on, the Movement defined its objectives and procedures in order to efficiently
handle its activities on the ground alongside WCYs. Learning how to read and write is
one of the most important rights, consequently, literacy plays a key role in all AMWCY
activities. 

l WCYS: who are they and how are they organized?

WCYs form Grassroots Groups according to neighborhoods or trades. Grassroots
Groups join Associations of Working Children and Youth (AWCY) belonging to the
same town or village. In the same country, various AWCYs may set up a National Co-
ordination of associations.  Member countries make up the Movement of Working
Children and Youth (AMWCY).

Members of different sections are elected through a democratic process by their friends.
Enda-JAprovides a helping hand. Facilitators from Enda JA's support group are people
who are knowledgeable about Working Children and Youth.

Grassroots Groupsrepresent AMWCY's backbone. The fact that WCYs join AWCY in
their town is a real opportunity for them to carry out educational, cultural and sports acti-
vities. Grassroots Groupmembers meet daily, think together about their life and make
decisions together. Literacy activities take place within those Grassroots Groups.

1The 12 rights are as follows: the right to be taught a trade, the right to stay in the village, the
right to work in a safe environment, the right to light and limited work, the right to rest when
sick, the right to be respected, the right to be listened to, the right to health care, the right to
learn how to read and write, the right to play, the right to self-expression and set up organiza-
tions, the right to an equitable legal aid 
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l Literacy activities within AMWCY

Literacy activities within AMWCY aim at children in difficult situations; those who did
not have access to school or left school without having learnt anything meaningful; as
well as working children involved in various trades.

WCYs' literacy activities help teach children and youths (from 9 to 10 and/or more) the
required skills and encourage them to go back to formal schools, since they already have
some basic knowledge in terms of reading and writing and in computing. 

On the other hand, WCYs who need an aid or apprentice in the informal sector are
encouraged to take personal initiatives and to participate actively in their own training.
This new attitude is based on the fact that, within literacy centers, children become more
broad-minded, have access to new knowledge and skills relating to their work or daily
life. 

Sometimes, it allows them to learn new skills likely to enable them to work for themsel-
ves in the field of soap-making in Niger, fruit and vegetables drying and processing in
Burkina Faso for instance. This is how their integration into the socio-economic fabric
becomes a reality. 

At the same time, and as activities intended for support, common cultural and sports
activities enable them to practice a common life, tolerance and solidarity within
Grassroots Groups. 

This has an obvious impact at local, national and continental levels because AMWCY
has already an Observer Status with the African Charter on the Rights and Welfare of
the Child (ACRWC) of the African Union. Literacy can help WCYs better understand
their rights and duties and become good citizens capable of taking part in nation buil-
ding.

Literacy efforts help to reduce illiteracy and poverty by enabling illiterates to learn how
to read and write, and idle youths and poorly-educated children to get an adequate voca-
tional training.

Adults (teachers and other educated available people) were the first trained facilitators.
At the initiative of Enda-JA, they were taught efficient literacy methods and techniques
that can put WCYs at the centre of learning. This helped produce the collective publica-
tion "Education: African Alternatives" (June 2003, 276 pages). This book helped solve
the problem that comes with the duplication of methods and contents of formal schools
by instructors. 
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Seven action principles forfacilitators in r elation to WCYs

These principles are permanent because they were continuously mentioned by WCYs
during the workshop organized in Grand Bassam.

What do WCYs say?

1. Do not look down on WCYs and, when you are dealing with them, do not adopt
the posture of a lecturer or moralizer. Instead regard them highly and let them
know they are responsible for their own fate. So we should be able to put oursel-
ves in their shoes.

2. WCYs' initiatives should be included in any activity. Do not tackle them with pre-
conceived ideas and projects, by trying to win them over by promises you will not
be able to fulfill; and, mostly, promises that can make them think that you are their
savior and that you can achieve wonders for them. You must deal with them
without any prejudice, and just remain the facilitator who is helping them set up
an AWCYand define their objectives and activities.

3. Select the participatory approach, in making decisions whether you are dealing
with WCYs or pedagogy: they take part in developing strategies, training contents,
methods and learning conditions. This deals with WCYs' prominence and deci-
sion-making on methods and content of their learning activities.

4. Use negotiation as the preferred AWCYs' action tool: coherent arguments are
key.

5. Get the social and professional spheres as well as the community, involved in
mobilizing WCYs, sustaining their activities and acquiring the means for their
achievement. We are talking about parents, employers, community and religious
leaders. They must be aware of the stakes and be committed to providing their
contribution to its achievement; to the reinvestment of learners' knowledge as well
as their socio-economic integration.

6. Instill the following values: commitment and resilience. One should never give
up or relinquish these projects in case a problem or obstacle arises. Instead, one
should look for ways and means to circumvent or solve it.

7. Awareness of a common destiny and solidarity within the Grassroots Group
should prevail over any other issue. Abiding by this principle calls for a good orga-
nization, rules of conduct and mechanisms for conflicts prevention and settlement.

l Literacy courses forWCYs by WCY instructors  

This strategic choice complies with these principles: principle 1 (WCYs' accountability
or prominence), 2 (initiative to WCYs) and 3 (participatory approach).
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Putting into practice these principles during the implementation of activities and in
the field of literacy made it possible to transfer WCYs' teaching skills to adult instruc-
tors. At the beginning, WCYs who could read and write took the initiative to provide
literacy courses to their peers, which boiled down to a case of "fending for oneself".

Generalizing this approach had a very positive impact. With regard to ever increasing
Grassroots Groups, training new instructors has become a necessity. Assessing activities
during the 9th AMWCY African Meeting showed a significant improvement in terms of
the right to read and write.

WCY's training activities are ongoing ones. Lately, a series of trainings has been orga-
nized to continue strengthening WCY literacy instructors' technical and teaching skills:
Benin (from June 27 to July 6, 2011 in Abomey), Burkina Faso (from July 11 to 21 in
Ouagadougou), Côte d'Ivoire (from July 23 to August 1, 2012 in Grand Bassam), Mali
(from August 11 to 21 in Bamako), Niger (from July 22 to 2 August 2011 in Makalondi)
and Togo (from March 26 to April 04 2012). 

Burkina Faso
My name is SAWADOGO Awa. I am a WCYand instructress in Tougan (Burkina
Faso): I am a WCY, WCYA-Tugan Deputy Secretary. From 2003 to 2004, I attended
the Resource and Training Center in Tougan (CRFT) where instructors teach litera-
cy courses in Jula. I took up also soap making, vegetable and fruit drying lessons,
etc. Before becoming a WCY instructress, I was an Assistant instructress for 5 years
(2004-2009). I started teaching literacy courses to learners at CRFT, in the mor-
ning, from 8h00 to 12h00. In the afternoon, from 16h00 to 18h00, I devote my time
to literacy courses for WCY at AWCYs Tugan Headquarters where a room was set
up for that. I got appointed instructress during the General Assembly of the
Association thanks to my courage, experience, skills and the confidence of AWCYs'
members. Following a training session, the CNAEJT-B organized in 2011 and
which was funded by AMWCY, I gained more teaching experience. Nowadays, I
train other WCYs. I am very happy and feel proud about my work. My parents sup-
port me wholeheartedly. 

Côte d'Ivoire
My name is Soro Yalla Gnidian. I am an instructor: I am a member of AWCYs
Adiake located in the region of South-Comoé. I went to school and dropped out after
my third grade in 2006, because I could not afford it as an orphan. None of my
parents are alive. With my natural readiness to assist other AWCYs members who
could read and write, I was selected in 2012 by AWCY members to take part in lite-
racy training. At the end of the training, the trainer Alassane Faye gave us some
tools and materials. Subsequently, the strategies taught by the trainer helped me
start two literacy classes. Today, I am both a saleswoman and instructress. I earn
well my living and I am encouraged by my friends and elders who live in my area.
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Togo
My name is BOSSIADE Kwakou Noagbé: I am a WCY Adomi instructor. After pas-
sing the end of secondary school diploma (BEPC) in 2001, in the village of Agadji,
my parents asked me to continue my studies at my uncle's, in Ghana. They could not
afford to take care of my brothers and me. Upon my arrival in Tema (Ghana), my
uncle suggested that I should learn driving, which I did not like at all. I came back
home to help my parents in their plantations. Later, I joined the Association of
Working Children and Youth in Adomi in November 2002, when the old instructor
of the center was leaving the village. Association members asked me to enroll for
initiation with the departing instructor so that I could replace him. The latter gave
me a one-month training and, in January 2003, I started teaching literacy courses
to WCYs. For 7 years, I taught two different groups (a group of Working Children
and Youth and a group made up of adults). In 2009, the parents' committee of the
village requested me again to teach at the elementary school where I started in
November of the same year. I kept performing those two parallel activities until
2010 when the National Coordination of AWCYs expressed their need to AMWCY
that they would like to have other WCY instructors trained, because the number of
students was increasing. In addition to me, two other instructors got trained. We
placed an instructress at the childcare center that was set up by the Association.
Today, although I am still in a traditional school where I succeeded in getting the
Certificat d'Aptitude Pedagogique diploma (CAP) in 2012, I am still teaching lite-
racy courses to WCYs.

The instructor in the village of Adomi teaching a literacy class
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Providing literacy courses to WCYs by WCYs is a relevant activity and is a token of
active solidarity.

It helps promote WCY instructors. Other WCYs feel less marginalized, gain confidence
and act as true actors of their future. The instructor builds his friends' confidence and
self-esteem too. Together, they think about their common future, make plans and strive
to achieve them.

Training WCYs to learn how to read and write is part of the participatory approach in
terms of education. 

Focus on lessons learnt from WCY training by WCY

An instructor is teaching a literacy course
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III- I MPACTS OF WCY LITERACY ACTIVITIES

Burkina Faso
Literacy activities are organized by our AWCYs and National Coordination to pro-
vide WCYs with reading and writing skills in local languages (Jula, Dagara,
Fulfulde, Lobiri, San, Mooré, etc.) but also in French to facilitate their integration
into the socio-economic fabric. 
Literacy will help WCYs change their behavior in relation to their job and daily
lives. WCYs regard literacy as a means by which they can regain their self-esteem
and improve their living and working conditions. Literacy also helps children, aged
09 to 14, become literate and integrates them into the formal education system. 
Preschool classes are offered to children, from 6 months to 6 years, in a daycare
centre set up by CNAEJTPissy-B. Pissy-B is a neighborhood of Ouagadougou.
Children's parents work in a granite site where they are exposed to hazards such as
the smoke of burning tires, dust, sunlight, etc. 

When we provide literacy courses to WCYs, our aim is to enable them to become lite-
rate to enforce the right to learn how to read and write and to ensure that WCYs are (re)
integrated into formal schools. We also work to allow them to have access to vocational
training, something the right to work entitles them to. We also intend to contribute to the
educational efforts deployed by our States and beyond and to all development efforts,
including achieving the Millennium Development Goals (MDGs). 

In AWCYs, literacy activities are organized for WCYs to help them acquire basic skills
in reading, writing and computing in local languages and French. WCYs are more open-
minded and that allows them, later on, to get formal schooling or a valuable vocational
training. Thus, WCYs will regain their self-esteem and feel less threatened by other chil-
dren. They win more confidence in themselves and learn to position themselves as actors
of their own future.

Their education, added to their school or professional integration, will reassure their
parents and communities, free them from any fear of having any offspring deprived of
a promising future, and help bring peace and serenity to homes. Finally, training WCYs
help reduce the illiteracy rate, contributes to the decline in youth unemployment and
insecurity. It will also contribute to the fight against poverty and to the socio-economic
development of countries.

Getting involved in educational, cultural and sporting activities, will prevent WCYs
unemployment which leads to delinquency.

Focus on the impacts of literacy activities provided to WCY
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l What kinds of links exist between AWCY literacy
and national literacy policies?

The efforts State undertake in order to reduce illiteracy compel them to tackle the issue
on two fronts: formal and non-formal. Within AMWCY, literacy fits into this framework
and into national education policies. 

It contributes to the achievement of government literacy objectives. In return, States
must take into account AWCYs' activities in their national policy by valuing, supporting
and leveraging them at best.

In some countries, partnership relations between AWCYs and various Education and
Youth administrative offices (departmental, regional, communal, etc.) allow them to
benefit from technical, material and financial support. 

These relations are often defined through the development and signing of a
Memorandum of Understanding that allows AWCYs to undertake literacy activities in
their facilities (sheds, classrooms, conference rooms, etc.). 

Monthly, quarterly and annual action plans are provided to departments in charge of, or
involved, in literacy activities. Several AWCYs take part efficiently in the development
of dialogue on literacy by sharing their experiences of good practices, participating in
useful decision-taking, seminars and workshops on literacy issues at the local, regional
and national levels.

Bénin 
Félicienne HEDOKINGBE, instructor in Avrankou: In our city, located in the
South of Benin, headmasters and one academic advisor hold a meeting every quar-
ter with us, local instructors, to encourage and help us improve our literacy activi-
ties.

Burkina Faso
CNAEJT-B participates in meetings organized by the Network of Education for All
in Africa (REPTA) which gave us three Interactive Whiteboards (IWB) that are used
for literacy and in teaching trades to WCYs. The National Coordination also parti-
cipates in activities of the Network for the Prevention and Protection of Children
Living in Difficult Situations (RAPPED). These networks bring together associa-
tions and NGOs, offices of the Ministry of Literacy and Non-Formal Education,
Town-Halls, Teachers Associations, etc. These consultation frameworks work
towards enabling orphans and vulnerable children (OVC) to get education. To faci-
litate the implementation of literacy activities, a Memorandum of Understanding
was signed between the CNAEJT-B and the Ministry of Basic Education and
Literacy in 2002, as well as UNICEF which is financially responsible for teachers
and teaching materials for learners who are attending evening classes.
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Burkina Faso's 3-Year Literacy Action Plan ( September 2012-December 2015)
The major objective of the Plan is to contribute to the mobilization of all positive
forces, whether internal or external, so that, by 2015, 60 % of the working popula-
tion is literate and participates actively in building an emerging Burkina Faso. In
other words, it is about taking the national literacy rate from 28.7% in 2006 to 60%
in 2015, at least 60 % of which will be made up of women. The main beneficiaries
are young people and adults, with a special focus on girls and women. Activities
have also been planned for 9 to 15 year old teenagers (young koranic pupils, chil-
dren living on the street, etc.), pastoralists, etc. The involvement of community orga-
nizations and NGOs has been instrumental in meeting the educational needs of the
populations, namely the most disadvantaged. This approach has been kept and
encouraged.
Source : Ministry of Basic Education and Literacy - UNESCO- April 2012

Niger
Niger's Ten-Year Educational Development Plan (2003-2013)
The objective of the ten-year educational development plan (2003-2013) is to dou-
ble the overall literacy rate from 19% (2000) to 38%, by emphasizing the partners-
hip with civil society, communities' involvement, and the improvement of the quali-
ty of education.
Source: United Nations Literacy Program for 2003-2012 Mid-term assessment
of literacy program for young people and adults. 

Togo
In Vo-Attive, we have a committee of teachers, learners' parents and literacy
instructors which meets at the beginning and end of each quarter, to discuss the
ways and means to carry out literacy activities. Headmasters and advisors are
responsible for monitoring and assisting instructors in classrooms. Quarterly and
end-of-year assessments come from the Inspectorate. The Regional Director of
Education in Tsévié himself supports us and, mostly, adults who are studying the
local language (Ewe).

As a member of Civil Society, AWCYs take part in national literacy efforts. The enroll-
ment rate is far from the 100% reached in countries concerned. There are everywhere
children who have not been enrolled, and those who have dropped out and not taken into
account, who should therefore be integrated or reintegrated into formal schooling for
some, and for others into professional life, in order to give them the opportunity to suc-
ceed in life like their peers. 
AWCY's activities contribute to solve these problems and are parts of the national poli-
cies to reduce the illiteracy rate and fight against poverty.

Focus on AWCYs contributions to achieving 
national literacy policies
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IV- WCYS’ ACCES TO LITERACY WITHIN THEIR

ASSOCIATIONS

WCYs' access to literacy is based on the mobilization strategy, on keeping WCYs in lite-
racy classes, from the beginning to the end of the course cycle; on the results achieved
(number of literate WCYs) and the scale of the work.

l WCYs' mobilization strategies 
Mobilization WCY takes various forms ranging awareness of local approach to the use
of media.

Bénin
Effeoute Village Grassroots Group's Experience: Our Grassroots Group in the
Village of Effeoutè and AWCY Kétou (South-East of Benin) organize monthly sensi-
tization sessions to enroll a significant number of WCYs into literacy activities. In
the process, members of the Grassroots Group appear before the public to explain
the right to learn how to read and write for all children. The child who has been
enrolled can "fend for himself" in society and work for his future. Example: the
sewing workshop where, among apprentice seamstresses, there was only one
apprentice who could read and write. One day, in the absence of the owner and the
apprentice who could read and write, women belonging to an association came for
their measurements in order to have robes made for them to a party. Unfortunately,
because they could not read nor write, the apprentices who were present in the
workshop asked the customers to wait for the boss. The women refused to wait and
went somewhere else. When their boss came back, she was quite upset, when she
was told about the incident.

Awareness to bring children in literacy classes
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Burkina Faso
To mobilize WCYs and get them interested in literacy activities, our WCYA set up
committees whose responsibility is to organize literacy classes, made up mainly of
WCY members. Every year, in September, before the beginning of the school year in
October, these committees provide information on the following: the importance of
literacy courses in local languages and in French; how to register; the date and
venues for literacy courses. We have, among our WCY members, people who spread
the information all over the peripheral districts of Ouagadougou, to Grassroots
Groups around villages and provinces where AWCYs organize literacy classes. We
also organize radio programs (Radio Savant FM radio Youth). Posters are put up in
public squares, neighborhoods and schools where literacy courses are being offe-
red. We inform as many people as possible by word of mouth, so that they can take
part in literacy activities. During Grassroots Groups and AWCYs meetings, we talk
about the role and importance of literacy for the WCY and the community. When the
WCY is literate, he is able to read, write, count and manage his Income Generating
Activity (IGA) in his native language and French. We also contact associations who
work in the field of childhood to provide literacy courses for mobile children
(AWCYs / Niangoloko AWCYs / Tugan ) in partnership with sister associations
(ADIARRATougan and Ton Niangoloko ). Recreational activities are organized to
have WCY get interested in literacy: Maracana tournaments, festivals, outings,
inter-class football matches, etc.

Côte d'Ivoire
Soro Yalla Gnidian, instructor in Adiaké: In our association in Adiaké (seaside
town, South of Côte d'Ivoire), if we want WCYs to join literacy activities, we orga-
nize awareness campaigns through games and leisure days, at least four (4) times
per month, thanks to a partnership between an entrepreneur and AWCY-Adiaké.
These games are organized for WCYs in Adiacké and surrounding lagoon villages.
Children and young people who are out of school and dropouts in the city and villa-
ge are interested only in fishing, the main activity in the area. During leisure days,
WCYA makes a list of those who want to enroll into the literacy classes. With the col-
lected data, we start literacy classes. Our mobilization strategy allows many stu-
dents to come to our literacy activities. 

Mali
AWCY-Mali: Mobilizing WCYs in towns (Bamako, Kayes, Mopti, Sikasso, Segou,
etc) enables us to bring into literacy classes housemaids, apprentices and those who
are involved in other fields of activity. 

Housemaids: Housemaids are not parts of our activities because they are busy wor-
king for households. Our AWCY had a discussion with NGOs to approach house-
maids, since they also have the right to learn how to read and write. We organize
door to door visits to their neighborhoods, their host families and discuss with them
and their employers on the importance of literacy in their daily and professional
lives. Based on different agreements, a time to devote to literacy courses is negotia-
ted with the employers, depending on the availability of learners.



Bénin, Burkina Faso, Côte d'Ivoire, Mali, Niger and Togo - 17 -

Apprentices and those involved in other trades: For the WCYs who are not going
to school, or dropouts involved in other trades, a day for initiating contacts is orga-
nized by the AWCY to help them take part in our literacy activities. Each Grassroots
Group has the responsibility to talk to those who are involved in other trades.
Meetings for exchanging about the history of AMWCY, how it operates, events it
organizes in different locations, (June 16 Day, May 1st, etc) are organized. Posters,
pictures, explanation campaigns, talks about the importance of literacy for the per-
sonal growth of WCYs and their professional activities, make it possible to have a
large WCY membership. We can see it when we have a look at the registration cards
which help identify learners. 

Niger
Zouera Dosso shares his story: One WCY, ADAMOU Kimba, left his native Dosso
to go to Nigeria in search of a better life. When he reached his final destination, he
faced many problems along his way to Lagos because he could neither write nor
read the signs on posters. He got lost several times because of his illiteracy. When
he returned to Dosso, he felt it was necessary that he become literate.
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Togo
To enroll WCY into literacy activities, AWCY Adomi (located in the South-West of
Togo) with support from local authorities, the Village Development Committee
(VDC), teachers and  parents committees, goes to neighborhoods, surrounding
villages and even to the most remote areas to contact people. Many children and
youth do not go to school or leave school early (after 2 to 3 years at most). Many
of them go to town to look for a better future, but due to a lack of professional qua-
lification, they are unable to fit into the socio-economic fabric. These children and
young people engage in drug use, theft, armed robbery, rape, etc... Using specific
examples, AWCY explains the relevance of non-formal education and literacy in
changing children's behavior. 

At the institutional level, national handicrafts policy requires that all apprentices
begin their final exam with a writing test. It is even said that those do not have the
diploma which marks the end of primary school (CEPDS) should not be allowed to
go to learning centers. But, some apprentices can neither read nor write. In locali-
ties where AWCY intervenes, it does help solve those problems. AWCY opened lite-
racy classes for children, young people and adults who want to improve their skills.
Convinced of the usefulness of literacy at individual and collective levels, parents,
children and young people register to attend our literacy classes. 

Prior to the course, instructors listen to learners and by mutual consent, create trai-
ning programs according to their needs and availability. At the end of the literacy
training session, WCYA negotiates, with the Supporting Structures and National
Coordination, a contribution for the socio-professional reintegration of these child-
ren and young people from different trades, and of those who are in small business
activities. Confidence is established between children, trained young people and
AWCYs. The number of participants in literacy activities is increasing.

WCYs' mobilization strategies differ from one Grassroots Group to another, based on
the professional activity in each country. AWCYs' strategies are diverse and thus can
benefit from the membership of many WCYs towards literacy activities. 

- Explanation, listening and proximity negotiation campaigns (door to door, word of
mouth, etc.) are initiated: home and workshop visits to convince WCYs, their
employers and parents on how useful literacy is :

- Taking part in the media, making posters, mobilizing people to spread the news, etc

- Cultural and sporting events (festival, theater, football game, etc.) within WCY
groups, and family and community festivals.

Focus on WCYs' mobilization strategies
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l Keeping WCYs in literacy classes from the beginning
to the end 

Getting children and young people who have gained independence to regularly attend
class is no easy job. What do different countries do to keep learners in classrooms during
the whole literacy process?

Bénin
To keep students in classrooms, they must be on the teaching site one hour before
the course starts. On Sundays, they must get there at 15h00 before classes start at
16h00. They propose and organize games. The members of the jury who are also
WCYs will proclaim the results. The first and second will receive prizes from the
AWCY Management Committee. After a 45-minute game, learners will have a 15-
minute rest before the beginning of the course. Prizes are distributed at the end of
the course. Children are not only interested in the prizes; they are attracted by
games that motivate them to become literate, and to stay around until the end of the
course.

Burkina Faso
Lucien Ouédraogo, responsible for monitoring activities within Grassroots
Groups, schools, literacy facilities and rooms: Literacy activities are preceded by
explanation and listening sessions to define expectations of learners, develop pro-
grams and set goals.
We start classes with a warm-up session (songs, jokes, etc.). Commemorative days
(December 1st, World Day against AIDS; Labor Day, World Day for Fighting
Against the Worst Forms of Child Abuse, etc. . ) are celebrated by organizing inter
classes "Maracana" tournaments, poetry and plays.
Film screenings on themes (HIV/AIDS, child rights, child labor, untold suffering,
etc.), leisure outings to the Ziniaré zoo; the effective involvement of parents in moni-
toring their children; keeping children and youth in literacy classes.

Côte d'Ivoire
Our activities are always preceded by a listening session during which learners'
expectations are clarified before we develop the program and its specific objectives.
We start our courses with a session that is related to the lesson of the day. And we
organize home and WCY workshops visits to involve all learners in the training. At
the end of the literacy campaign, we organize a party in which learners participa-
te, and the best students are rewarded.

Togo
KEWELOU Katanga, WCYSotouboua: In our country, children carry luggage to
win their daily bread. Following our sensitization campaign, these children enroll
in literacy classes. As we do some market gardening, we ask them to water the
plants and they are paid CFA francs 1.000 per day. An amount they cannot make,
carrying women's luggage from markets or bus stations. Motivated, WCYs bring
their friends to the center. Day by day, the number of learners who attend the lite-
racy courses (4 to 6 months, depending on different programs) keeps increasing.
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WCYs are showing that it is possible to keep learners in literacy classes by:

- sensitizing concerned parents, employers, etc

- being coherent, and balancing needs and curriculum 

- organizing cultural and sporting events, and national and international festivals
(May 1st, June 16 etc)

- giving free meals to WCYs in some literacy centers

- explaining codes of good conduct and conflict resolution mechanisms. 

The competent instructor is patient and courteous with literate WCYs. He takes time to
listen to WCYs to identify their real needs in terms of literacy. The learner's needs
should be reflected in the content of the courses taught. Internal rules for the good mana-
gement of a course, and a real involvement of parents and employers should be taken
into account.

Focus on how WCY are kept at school from 
day one to the end of the literacy program
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l Literate WCY

Results achieved by AWCYs in terms of literacy are significant and worth being encou-
raged. Tens of thousands of WCYs overcome illiteracy. Professional training sessions
and an introduction to the use of computers are being organized for illiterate people. 

WCYs' experiences in literacy and skills strengthening deserve to be taken into account
during the preparation and implementation of training programs. 

Bénin
AWCYis pulling WCYs out of illiteracy in Kandi: Koranic pupils have been among
the most numerous ones. A Koranic school teacher named Abdoulaye brought 26
WCYs to Kandi. These WCYs take our literacy courses, which gives them the oppor-
tunity to have access to formal schooling. Today, 23 of them are literate and have
enrolled in formal schools in partnership with CPS Kandi.

Burkina Faso
WCYs have enrolled in evening classes at Ouagadougou and in 22 AWCYs in
Burkina Faso. During the final exams of 2009-2010, 52 WCYs (hairdressers, dress-
makers, household helpers, gardeners, vendors of spices, etc.) enrolled in courses
offered towards the end of primary school (CM2); 35 (17 girls and 18 boys) passed
the Primary Studies Certificate (CEP), which represents a 67.30% rate of success.
At CNAEJT-B Centre, 45 learners are offered theoretical courses followed by prac-
tical applications in sewing, carpentry, welding, arts and design. At Tugan, out of
37 students (22 girls and 15 boys), 23 were promoted to the next grade (second
year).

A vendor, in first year (CP1) at evening classes at CN/AWCYB, in Ouagadougou:
My name is Karim Kabore. I have come to register into year 1 of evening classes
offered by the WCY association. I have a lot of problems with my customers who,
every time, buy my mobiles at the main market of Ouagadougou. I could not do the
figures in French. If a customer wants to buy 07 phones costing between CFA10.000
and 15.000, I do the computing in Mooré (my mother tongue). In my mother tongue,
CFA 10.000 equals 2000 and CFA 15000, 3000. I used to lose a lot of money, but
also many customers, because we would not agree. I have not had many problems
in computing in French, and my speech has improved also ever since I joined the
literacy course of the association, 6 months ago. 

Mali
AWCY Mali: Our literacy endeavors and our good results allow us to efficiently
fight illiteracy. In a literacy class, out of 45 WCYs enrolled in the 4th year, 38 lear-
ners moved successfully to the next grade, a success rate of 84.44%.
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Togo
SOGAApélété Jean, an instructor in Vo-Attive: Ten learners took the Certificat
d'Etudes du Premier Degre (CEPD). 08 passed it, or a success rate of 80%. In 2013,
15 learners joined the formal education system to continue literary classes. 

WCYs train other children and youths who want to learn a trade using the literacy
participatory method in the sewing workshop. Training contents focuses on organi-
zing work, taking measurements, maintaining sewing machines, design, etc. 

Our association trains people taking literacy courses in how to use computers.
More than 27 WCYs can carry out their word processing assignments. 17 adults
(Moms and Dads) do also their word processing assignments as well. 

In 2012, among 08 WCY who had their EDPS degree, 03 went on to high school, 05
girls took up sewing courses in a workshop where they were able to take customers'
measurements. 

BOSSIADE Noagbé, instructor in Adomi (South-Western Togo): We have in our
Grassroots Group 12 former learners who ran their own sewing and carpentry
workshop and hairdressing salon in different villages. 

19 of our learners are based in Lome where they work for NINA(a company that
manufactures and sells hair wicks). Many WCYs who have been trained are working
(running a shop, preparing "Sodabi", a local drink; selling various objects; agricul-
ture, etc.). 

KEWELOU Katanga, now literate WCY: I am in Sotouboua. Thanks to the litera-
cy program, I can now read and write. Nowadays, I translate the Gospel in our
Church, from French into Kabye, a local language. 

In our Grassroots group, two learners have become radio DJs and another is an
interpreter at the Court. Most learners (I know more than 90) are involved in
various activities (blacksmiths, sewing, carpentry, masonry, plumbing, etc.).

Niger
At the end of the year, the assessment made by WCYA Zinder shows that 62 child-
ren from the Grassroots Group of YADA Kondagne can read and write.
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l Literacy pr ograms for WCYS

Selecting training venues is an AWCY and WCYs responsibility, regardless of their
involvement level in literacy activity. Instructors decide on a venue with WCYs through
negotiation. 

Literacy activities are often conducted in State-owned schools with the consent of the
Heads of schools, community centers, socio-educational complexes, trade workshops
and Grassroots Groups.

Bénin
In partnership with the Centre de Promotion Sociale, AWCYs-Kandi was authori-
zed to occupy the rooms of the Center to teach literacy. Within Grassroots Groups,
WCYs organize training sessions in educational venues. WCYs negotiate with
Koranic teachers to be taught how to read and write in local language and French.

In Avrankou Atchoukpa, we met the District Head and asked him if he could find
for us a place for our literacy activities. His counselors and he were able to find for
us a place where we could do our teaching.
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Burkina Faso
WCYs organize literacy classes within Grassroots Groups after negotiation with
learners already studying in workshops located in the neighborhoods of Tampouy,
Nonshin and Dassasgho (Ouagadougou). After successful advocacy with the
Ministre de l'Enseignement de Base et de l'Alphabetisation and in partnership with
the Formal Education Inspectorate, CNAEJT-B organized, in three (3) State prima-
ry schools (E Tampouy, Larlé and B Kologh Koom B), literacy courses for maids
and other working children and youth. Grassroots Groups have facilities set up by
WCYs to enable the smooth running of literacy courses. 

Ouattara Issouf, President of AWCY-Mangodara:As part of the implementation of
a Save the Children International/Burkina (Blossomed Child) program, WCYs
negotiated with the Mayor of the Municipality of Mangodara for a plot of land
where they could set up a shed and organize literacy classes for children working in
agriculture in the village of Nérékorosso, located 15 kilometers from the city. After
several meetings with the Mayor on the problems of children 09 to 16 years old
involved in agricultural activities (cashew, maize, groundnuts, etc..), he gave a 40
sq m plot to accommodate the shed which serves as a literacy center. AWCY
Mangodara was congratulated by the village Chief, who personally gave to the chil-
dren 05 straw bundles to cover the shed which currently hosts 62 learners...
AWCY Niangoloko is in partnership with the Association "TON of Niangoloko".
This partnership has made it possible for them to apply for a room at its headquar-
ters in order to open a literacy center. "TON Niangoloko" gave them a room for free
and support in educational material.
In Tougan: In partnership with the Direction Provinciale de l'Action Sociale et de
la Solidarite Nationale, WCYs were allowed to use a room at the Headquarters for
literacy classes.

En Côte d'Ivoire
Grand Bassam(seaside town located 15 kilometers from Abidjan, the economic
capital): WCYA had access to rooms fitted for the organization of training sessions
for our learners, by collaborating with the Communaute Abel, an Italian NGO that
supports WCs in their literacy activities.
In Port Bouet (a district of Abidjan): After negotiations with the principal of a
public primary school, WCYs got a room for their literacy classes. In Grassroots
Groups, WCYs use school sheds for their training sessions by collaborating with
koranic school teachers.

Mali
FASSIKI Sinayoko, AWCY-MALI: In partnership with Enda Mali, Plan-Mali,
UNICEF, Town Halls, the Ministry of National Education, etc, our AWCY organizes
literacy courses in centers freely given to us. At Dalabala, a Grassroots Group was
able to get a literacy center, thanks to the chief of the village, with a helping hand
from his wife. By discussing the issue of village children's education, the Chief got
convinced by our plea and offered us a building for our classes.
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Niger
A group of WCYs informed the Makalondi neighborhood Chief that a Grassroots
Group was formed, and they successfully negotiated a land to build a shed in which
literacy courses will be taught. After several meetings, a committee was set up and
it was decided that they would contact the following bodies for financial support:
Town Hall, NGOs, Association, and Caritas. 

Togo
SOGAApélété Koffi Jean, instructor in Vo-Attive: We set up a committee made up
of 03 people: one parent, one WCY and one member of the village development
committee. I was chosen to be the spokesperson of the committee with the Royal
Family to which I belong, and which is known to have a lot of land. I talked about
the issue of illiteracy which hinders children and youth's participation in communi-
ty activities: to read notes, use a mobile phone and a computer, etc. I expressed
AWCYs' need to set up literacy classes to give a good level of education to our bro-
thers and sisters who want to learn a trade. AWCY's need to provide literacy cour-
ses to adults in Ewe (the local language) and get them to change their behavior by
giving them moral and civic education courses convinced the Royal Family to give
a plot of land to the Association. In collaboration with the Sector-based
Commission for the protection of children, we built sheds for literacy classes. The
land title produced by the royal family is held by the AWCY.

KEWELOU Katanga, WCYSotouboua (city located in the center of Togo): To be
able to have a class where we could teach literacy courses, I wrote an application
letter to the Principal of the Central School who, in his turn, introduced me to the
Inspector who handed me a written request to the Director. We teach our courses in
this school on Wednesday evening, Saturday and Sunday.

BOSSIADE Noagbé, instructor in Adomi: As we have already provided school kits
and a building in a school, being authorized and enjoying the use of a center as a
daycare center for children was not difficult, since the Inspector knows us. We wrote
a note in which we kindly asked to be allowed to open a daycare center. He imme-
diately wrote to the Chief of the village asking him to help us find a place. The Chief
of the village contacted the coffee and cocoa producers which gave us a store. An
instructress is responsible for children aged 3 to 5 before their move on to primary
education. WCYs and adults' literacy classes still go on in the center that the sup-
port organization, Wao-Africa, built for AWCY Adomi.

Literacy is taught in various facilities. They must be accessible to WCYs, safe and close
to their homes and workplaces. Once the facility is identified, acquisition is the result of
negotiations by WCYs with decentralized (Sub-Prefectures, Prefectures) and local
(municipalities, land owners, villages, etc) authorities, or through partnerships with
organizations that work in the field of literacy (State services, partners working on the
ground, NGOs and associations).

Focus on WCYs' choice of literacy teaching facilities
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V- USEFUL LITERACY

Literacy is an activity whose value depends on balancing time-related methods and wis-
hes expressed by WCYs; going from bridge classes to formal education; WCYs reinves-
ting knowledge acquired from literacy courses in their activities, their lives, and used
handbooks.

l Planning literacy activities  

The time-related division of literacy sessions helps measure in time and in space the
potential number of hours the instructor devotes to the mastery of reading, writing and
computing mechanisms; and the acquisition of professional and social skills by WCYs:

- The general trend, in terms of literacy duration, varies from 6 to 9 months. It is bro-
ken down as follows: 2 sessions per day; 8h per week; 32 h per month and 192 h in
6 months;  2h per session, 10h in a week, 40h per month, and 360h in 9 months of
literacy training

- Associations take into account time constraints for WCYs, through negotiation,
according to expressed needs and professional and household requirements

- Time-related modalities depend on the objective and technical capacities to be
acquired. These capacities are linked to a professional and personal need, which pre-
vents the pre-setting of the number of hours.
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Bénin
Regarding WCYA-Benin, literacy courses last an average of 6 months. We have 2 hours
per session, 8 hours a week, 32 hours per month and 192 for a 6-month course.

Côte d'Ivoire
In our Grassroots Group, in Adiaké and Grand Bassam, the average duration for a
literacy program is 9 months: 2 hours per day, 8 hours per week, 32 hours per
month and 288 hours during 9 months.

Mali
The literacy courses taught by AWCYs-Mali last 9 months: 2 hours per session, 10h
in the week, 40h and 360h per month during the 9 months literacy program.

There is no pre-defined schedule. Time is based on the needs and expectations of lear-
ners. Time is set aside through negotiation with WCYs, parents and employers. The
timeslot must be two hours, divided between computing, reading and writing. The divi-
sion per week depends on the availability of the instructor and WCYs.

l Moving fr om bridge classes to formal education

Setting up bridge classes by AMWCY member countries is being carried out in a context
where WCYs who have not gone to school at the required age are trying to do some cat-
ching up. What we are dealing with presently resides in the manner in which bridge clas-
ses make it possible to teach WCYs the knowledge and skills necessary for their reinte-
gration into the formal education system:

- Trained WCYs in bridge classes are those who have the age required to go to kin-
dergarten, and those who are old enough to sit for the End of Primary School
Certificate; 

- Training lasts one year minimum and three years maximum

- Enabling WCYs to take part in a literacy program in bridge classes is done through
negotiation between associations and WCYs parents;

- WCYs who express their wish to learn a trade are trained in a manner that allows
them to acquire professional skills;

- Tests are conducted to assess WCYs and identify those who are capable and who
want to go to formal schools.

Focus on the time-related modalities of literacy activities
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Bénin
Adekola Olorounto Joseph instructor in Effeoutè, AWCYs-Ketou: 5 children aged
5 to 7, with the required age to go to school, but whose parents do not have the
means, were left in the street. We met their parents to discuss and enroll the child-
ren into one of our literacy classes. We are preparing them to join primary school
the following year. Our association pays for one part of the expenses during the
school year. Parents appreciated our initiative and promised to do their best to
enroll these children for the first year at primary school (CI) in Benin. Children who
used to go to kindergarten in one of our literacy classes are pursuing their educa-
tion at primary school. From time to time, we meet their teachers to inquire about
their progress.

Côte d'Ivoire
Training in bridge classes is preceded by negotiations with parents to let learners
attend bridge classes, while getting involved in their success; and with school offi-
cials to get them to collaborate in organizing and providing rooms for the training
program.

AWCYs-Adiaké:After two years of literacy for children aged 5 to 10 years, we
organize tests to see those who are capable of attending formal school. Then, we
negotiate with school principals and parents to enroll those selected and those who
wish to continue, even if they have not been accepted.

Togo
Two groups of learners are trained in the bridge classes. WCYs who have not gone
to school and who are to be integrated into formal school; and WCYs dropouts to
whom are provided vocational training for their socio-economic integration.  

Vo-Attive: We train learners, including those who have reached the 3rd year level
(before quitting school), so that they can sit for the Certificat d'Etudes du Premier
Degre (EDPS). After two (2) to three (3) years in literacy classes, we meet the prin-
cipal of the primary school and the Inspector for them to take into account WCYs
who agreed to write down their names on the list of candidates sitting for the EDPS.
Among those who have taken this step, WCYs have continued their endeavors in
various trades. After two years of literacy, many learners ask to move to formal
schools, especially those who are taking French courses. In this case, we enroll
them into evening classes which are organized by formal schools.

Reintegration into the formal system is done upon a proposal made by the instructor in
relation to a learner's request, and in close collaboration with parents, employers, and
under the control of education authorities.

Focus on methods of integration into the formal system
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l Reinvesting literacy achievements into WCYs 
activities and lives

Reinvesting literacy activities into WCYs activities and lives helps measure the success
and efficiency of literacy activities.

- now literate WCYs have professional and management capacities to join the socio-
economic sector

- literate WCY have social skills to enable them to integrate into society

- now literate WCYs can read, write and communicate in local languages and in
French (Benin, Burkina Faso and Togo)

- now literate WCY can use calculators and mobile phones to better manage their
IGA and to communicate with their friends, families, authorities, etc.

Bénin
AWCYAvrakou's Former Secretary: A group of orphan girls from AWCY Avrakou
did not know how to read and write. They attended the orphan girls' center in
Avrankou. A European woman used to teach them literacy courses and some trades.
Understanding words was difficult and there had to be someone to translate the trai-
ner's words. They have been expressing themselves in French since they enrolled on
the literacy course, and they do not need any interpreter to understand what the
trainer says. The day they received their end of training diploma, they expressed
themselves in French. Today, each one them welcomes her customers to her own
workshop and speaks French with them.
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Burkina Faso
SAWADOGO Awa, Instructress in Tounga: An Ivorian waitress who could speak
French without knowing how to write had some problems with her customers orde-
ring drinks. Her customers used to break some of the bottles so that they would not
pay all the money they owed her. Sometimes, the manager, who was ill-intentioned,
tore up invoices and would deduct them from the waitress' salary. As our neighbor,
she explained her situation and asked us to help her to learn how to read and write.
We showed her our literacy center, giving her the opening and closing hours. She
agreed to enroll, for she felt she could take part in the courses during her days off.
Now she sells food in her own restaurant in Bobodioulasso. She can read, write and
compute in French, and is teaching her little sister how to read and write.

Cote d'Ivoire
DIALGA Sidibe Zafourata, WCYGrand Bassam: One WCY used to work in a hair-
dressing salon. One day, her boss gave her a list of cosmetic products to buy. She
told her boss she could not read or write. Her boss called her names. She felt humi-
liated. She enrolled in our literacy center. After several courses, she can now write
and read even cosmetic products notices.

SORO Yalla Gnidian, Instructress in Adiake: The husband of a woman who could
not read or write was living in Europe and would send her mail. When a friend read
her the letters, she would not tell her all that was written in the mail. Consequently,
her friend would withdraw the money and prepared her documents and joined the
husband in Europe. Having learnt that her friend had betrayed her, the woman
enrolled at the AWCY literacy center to learn how to read and write. Today, she can
read her own messages on her mobile phone and write her own letters. 

Mali
AWCYMali: is in partnership with some NGOs to help WCYs integrate socio-eco-
nomically. These NGOs allocate funds to WCYs to carry out their activities. To have
access to such funding, WCYs are required to learn how to read and write. WCYs
who are involved in different trades should be taught, based on their professional
needs. Learners use their knowledge to do their accounting (recording expenditu-
res, writing down proforma invoices and customers' invoices, etc). These children
used to depend on literate people to help them carry out those tasks. They used to
lose many business opportunities.  Today, in their workshops, they do not need any-
body's help to do their work, particularly in regards to taking measurements. 

Reinvesting the knowledge gained is done by running sessions that deal with WCYs'
specific professional activities; by enabling learners to practice their trade, and by dra-
wing up vocationally-oriented contents as the basis of their reading, and writing lessons. 

Focus on the reinvestment of literacy knowledge
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VI- C ONTENTS, METHODS , LANGUAGES AND

LITERACY AIDS
The usefulness and effectiveness of literacy activities depends on the contents, methods
and handbooks that are used.

l Handbooks used
Handbooks play a key role in WCY's literacy activities. They include:

- Formal school handbooks
- Monolingual literacy handbooks, (in local languages)
- Bilingual handbooks (local languages/French), and 
- AMWCY's Practical Handbook for the Literacy Instructor (Jeuda 113, December
2005, 60 pages).

Bénin
AWCY-Benin: We use formal schools and local languages handbooks. For local-
language handbooks, we use the following:
- "Abidi en Gun" (let us learn the alphabet) for the town of Avrankou
- A reading and writing handbook in Arabic for the Quranic literacy classes 
- The ""Moni Lati Moko Mocha " Handbook (I must know how to read and write)
written in Yoruba for the town of Ketu.

Togo
AWCY-Togo: We use the "Practical Handbook for the Literacy Instructor"  and
handbooks made for languages of different localities:
- "Dikpèliki Takayay" (let us learn Kabyè) for the locality of Sotouboua
- ""Kékéli"" (light) and "akonta" (computing) in Ewe for the town of Vo-Attive
- "Ikposso VLI" (book written in Akposso language) in Akposso for the locality of
Adomi.

l Other teaching aids used
Other literacy supports come in addition to the existing materials to help instructors
teach, in an efficient manner, their literacy courses and to facilitate the understanding of
the lessons taught. There are also pictures which relate to outings (zoo, museums, etc.),
everyday objects and the workplace.

Burkina Faso
CN/AWCYBurkina Faso: We use books on reading, computation and home-work;
pictures, activity copybooks (copybook), application copybooks, guides for instruc-
tors, slates, blackboards, chalk, geometric set (rulers, compasses, set-squares, pro-
tractors, crayons, paper, pencil, pens, etc.) and reading software (Lectheme ATPS).
All these tools are used during classes that are taught in French and local langua-
ges.
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l Literacy and training contents: 
do the handbooks used in ourclasses take into account
the concerns of WCYs?

The contents deal with schools and are specific and personalized. Taking into account
WCYs' concerns is very important in relation to the use of literacy handbooks that

- deal with the needs of WCYs in reading, writing and computing; or
- with the professional and social needs.

Togo
BOSSIADE Noagbé, Instructor in Adomi: Between 2000 and 2008, we worked
with formal documents to teach our courses. But, when we received the AMWCY
Practical Handbook for the LiteracyInstructor, plus two assistant instructors, we
took a closer look at it to see if it was efficient. We found out that it had a lot of infor-
mation that could help us prepare easily our classes, since the handbook included
an assessment exercise, something that used to be our headache. Subsequently, the
handbook made things easier for us, because learners understood faster and better
than when we worked with dubious handbooks to prepare our courses. Assessments
have shown that courses are easily understood. The AWCY distributed the
"Instructor Practical Handbook" to learners. It was difficult for some of them. But
those who could read a little were eager to understand, and kept asking us (what
does such a thing mean, what are they saying here?) and they would show us the
page and the sentence that they wanted to understand. But the interesting thing is
that the document shows pictures of learners and their instructor in action. WCYs
who read the handbook feel the need to dig further in order to really appreciate the
pictures. They remain confident that, soon, they will read and write with ease, and
will be able to write documents that could be seen by other readers. As far as we are
concerned, the handbook is a useful guide and can facilitate literacy activities.
KEWELOU Katanga, instructor at Sotouboua:As far as courses that are taught in
French are concerned, I use formal handbooks. But when teaching courses in Kabyè
(local language) I use a handbook designed by an association that promotes the dis-
semination of the language nationally. There is a guide for the instructor and a rea-
ding/computation book for learners. Before these documents became available,
assessment results were not satisfactory. In 2011, 54 candidates sat for the sector-
based test in Kakyè, and only 11 passed it. But when we received the documents
towards the end of this year, we found out that learners devote more time to their
work and each one them makes an effort to have the document for individual use at
home and, thus, gets ready for the tests. At the end of 2012, we had 60 candidates
who sat for the test and we got a 100% success rate.

Experiences show that the handbooks are supplied, based on WCYs needs. In bridge
classes, the handbooks that are used are those of formal schools. Within the framework
of the literacy program, for WCYs who express the need to improve professional skills,
vocational handbooks are used. To help them acquire skills for daily living, specific
handbooks are used. They can either be monolingual (only in local languages) or bilin-
gual (local languages/French). Selecting handbooks is achieved thanks to negotiation
between instructors, WCYs and partners who are involved in literacy activities. 

Focus on literacy handbooks
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l Literacy language 

The success of literacy is partially based on the choice of the language. What makes the
task a little difficult is the transition from a local language to French:

- literacy is carried out in one language. It is practiced either in the local language or
in French. In this case, it is called monolingual.
- literacy is carried out from the local language into French. It is called bilingual lite-
racy.

Togo
SOGAKoffi Apélété Jean, Instructor in Vo-Attive: During the first year, courses
are taught in the Ewe language (local language of the Maritime region) to all lear-
ners. I am a WCY instructor. I teach the first and second-year learners in the city of
Vo-Attive. For first-year learners, I teach in Ewe for 9 months, from September to
May. After the tests, learners who have made good grades continue courses which
are in French, from September to June.

Selecting the literacy language is based on negotiation between the instructor and
WCYs. Literacy is taught in one language. This language can be the local language,
French or English. Literacy starts in the local language and continues in French or
English. Overall, literacy complies with the program adopted by all parties involved in
the activity.

Focus on the choice of the literacy language
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VII- MANAGEMENT OF LITERACY ACTIVITIES

Managing literacy programs and setting up meaningful partnerships take into account
the following parameters: a coherent program, monitoring and evaluation.

l Partnerships
Partners play an important role in the organization of literacy. WCYs have several part-
ners who provide them with invaluable support, and include the following:

- States through their Head Offices and decentralized services, technical and finan-
cial partners, NGOs, economic entrepreneurs, Town Halls, Churches and Mosques
and learners' parents

- Partners who provide technical and financial support as well as equipment. 

Bénin
Adekola Olorounto Joseph, WCYInstructor in Kétou: Parents give us gifts to dis-
tribute to outstanding learners at the end of the year. 

Burkina Faso
In Niangoloko, the TON Association gave a venue to the AWCY for its literacy
courses. It provides advice to learners.

Côte d'Ivoire
SORO Yalla Gnidian, WCY-Adiaké, Instructor: We pleaded successfully with a
business man, going by the name of Hervé FIAN who gave school kits to our lear-
ners during our literacy activities. Mrs. Nanan KABLAN Kan Sidonie, Human
Resources Manager at Sococé, a supermarket located in Abidjan, provides us with
financial help. Adiake Prefect supports our association by giving us a venue for our
literacy courses. The Inspector of Primary Education gives us books, while Mr.
Claude Aswan, CEO of a company and Mr. ADJE Aimé, Executive Assistant to the
Regional Advisor, assist us financially. AWCYs-Adiaké's facilitator gives food aid
and instructions to follow for the smooth running of our literacy courses.

Mali
AWCY-Mali: Each year, the Ministry of Education in Mali organizes retraining
courses for instructors. Enda Mali provides school kits to WCY learners and does
the monitoring in classrooms. 

Togo
In Adomi: The NGO Wao-Africa and the association Aide-villages/Togo provide
school kits to learners.

In Sotouboua: City authorities, "Action Sociale", the Inspector, teachers and NGO
Plan support us in terms of school kits, literacy venues, etc;
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It is necessary to set up partnerships and select partners based on their field of experti-
se. We can select those who work in the field of education: Ministry for Education, local
authorities, technical and financial partners (ILO, Plan, UNDP, Save the Children, TDH,
UNESCO, and UNICEF); organizations involved in development activities, emergency
aid and childhood issues. 
We should sign partnership agreements with them. We should also negotiate with them
regarding training projects, setting up literacy facilities, support in terms of literacy
materials (handbooks, guides, images, etc.) and financial support to instructors. 

l Funding literacy activities

Funding must take place at the beginning, during the implementation phase, and at the
end of any literacy activity. Funding procedures differ from one supporting agency to
another.

Bénin
AWCY-Benin: Funding brings us together with our partners and member WCYs.
Venues and school kits are donated by partners. Miscellaneous expenses (chalk,
gifts,) are incurred by WCYs' Grassroots Groups.

Côte d'Ivoire
DIALGA Sidibé, WCY-Grand Bassam: Our literacy activities are funded by NGOs,
governmental departments, United Nations agencies, etc... We receive financial sup-
port from our Support Organizations, the Abel Community (Grand Bassam) through
one of its partners, "VINEVO for Africa"; based in Italy that supports us financial-
ly and materially, each year.

In Port Bouet: WCYs organize courses with the support of the Regional Directorate
of the Ministry of Culture and Francophony, with school kits (notebooks, slates,
chalk, pen, bags, etc...), following a plea we made.

The idea of pleading with members States of the Movement by AWCYs is taken into
account. 

Visiting partners, to give them progress reports and action plans, can generate funding
for literacy activities. 

Training on techniques that can facilitate access to funding helps provide information on
funding acquisition procedures.

Focus on partners

Focus on the funding of literacy activities
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l Drawing up literacy programs

Success and effectiveness are based on programs structured and developed according to
the needs expressed by WCY:

- Programs are designed based on needs, instructors' availability and now literate
people
- Literacy programs, in many cases, last six to nine months. 

Bénin
ADEKOLA Olorounto Joseph, WCY Instructor (Ketu): To create a program, I
negotiated with learners. Each one of them specified the kind of knowledge he wan-
ted. I wrote down the needs of individual learners. Some of them wanted to learn
how to read and write and others how to count and compute. Each learner was
asked to give his timeline and groups were formed to think over each other's
concerns through themes. Depending on their needs, we created a 6-month program
(March to August). Learning hours were written down, depending on learners' avai-
lability. When we adopt a theme, I pick up the necessary materials (pictures,
objects,) that I use to teach a course. From the selected themes, we pick out words
that are related to the themes. Here is an example of a topic used: the study of sound
clusters: bl, cl, pl, fl, gl. The first three months are devoted to learning the French
alphabet and to counting from 0 to 99. An assessment is done before continuing the
rest of the program.

Burkina Faso
In Niangoloko, once WCYs expressed their needs, we organized a meeting with all
the members of the Executive Board and three (03) group members. We asked them
if they had already located a center. Otherwise, we suggested choosing the center of
the partner organization (TON) or another center of the Grassroots Group. We
determined the duration of all courses based on the season (dry or rainy season).
WCYs proposed to work three months in the dry season, and closed centers when
the rainy season starts. I asked about the hours at which they would like to start and
end courses. Their answer was: 16:00 to 18:00H. We also gave the number of days
per week, but I suggested a maximum number of days: Monday, Tuesday,
Wednesday, Friday, 04 days per week. After this planning, we developed the pro-
gram (course content). First, I taught them to read and write letters, then words and
expressions, in the first two months. During the last month, I taught them the lan-
guage of mathematics which consists in knowing:

- The plus sign  (+) which means to add
- The minus sign (-) which means to remove or delete
- The multiplication sign (x) which adds the same one, once or several times
- The division sign (:) which means to share the same thing between two or seve-
ral people

Later on, I give them a computation exercise.
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Côte d'Ivoire
SORO Yalla Gnidian, WCY-Adiaké:  To draw up our 6-month program, we initia-
ted listening sessions to take into account the concerns of learners: what they wan-
ted to learn, why, how and when. Afterwards, we negotiated with learners the hours
and days in which they would be available. Below is one example of a learning pro-
gram: 

Togo
BOSSIADE Noagbé, Instructor: In 2009, in the village of Adomi, we met a group
of learners among whom were some adults. They wanted to know how to compute
and read the kilogram in order to sell their agricultural products (coffee and cocoa).
Children and youth of the group wanted to read and write before learning any trade. 

After filling in all application forms, we used the formal school handbooks and the
Practical Instructor Handbook for Literacy to teach arithmetic and to plan our rea-
ding lessons. Basing our teaching on the 23 reading lessons of the "Practical
Movement Guide", we started a 4-month program.

We did the following planning: one hour for a reading course (8 hours per month),
6 hours for arithmetic courses per month, and 2 hours of writing per month. We
assessed the level of understanding of the course. Reading and writing are closely
related, that is to say, the letter taught in reading is the same letter that we study
next in writing.

For WCYs who took literacy courses in bridge classes and want to sit for the Certificate
of Primary Education, there is a required standard program for them. 

But, for WCYs who want to join the socio-economic sector, programs are designed
which take into account their training needs. 

Selecting subjects and drawing up the content of lessons is also done, based on WCYs'
needs.

Subjects Activities Overall
Objective

Specific
Objective

Support
Aids

Times

a)Arithmetic

Focus on the drawing up of literacy programs
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l Monitoring, assessment of literacy activities and tea-
ching methods

When monitoring, we check WCYs' attendance levels; parents and WCYs employees'
involvement in the skills acquisition process, the visits to resource persons in venues, etc...
When assessing, we measure WCYs level of knowledge (in classrooms) and how they
put into practice (impact) what they have learned. We are talking here about the assess-
ment of achievements and the impact of literacy on the WCY and the community.
Methods usedto teach literacy courses are active and participatory methods which take
into account WCYs' economic and daily concerns.

Bénin
AWCY-Benin: Assessment is done every 3 months, but in some towns like Avrankou
it is bimonthly. Regarding monitoring, the instructors agree on the selection of one
instructor and check each month the work which is done, with students in the class-
room. The choice of an instructor supervisor is done in turns.

Burkina Faso
SAWADOGO Awa, WCY, Instructress in Tougan: Mr. Etienne Zerbo, Supervisor of
the Circonscription de l'Enseignement de Base in Literacy is responsible for the
monitoring of the courses offered by the instructor. He visits our classes as part of
the monitoring and assessment of literacy activities. During the monitoring and
assessment, the supervisor listens to us and talks with a few learners. At the end of
the course, he gives us some advice, writes his report, and encourages the learners,
before leaving. 

Côte d'Ivoire 
Akim Moise Kouassi: The monitoring of our literacy activities is done by an
instructor. His role is to monitor the proper functioning of literacy classes. He visits
all centers at least once a month and each one of us tries to provide solutions to the
problems. A scorecard is filled in with the name of instructors and filed with the per-
son in charge of the monitoring, so that he can measure the attendance rate, the tea-
ching method, etc... With advisors, we hold quarterly meetings during which are dis-
cussed issues they identified during their visits to the centers, and plan training ses-
sions. To assess WCYs who are going to attend formal schools, we carry out three
assessments per year. The final one is done by the Inspector's Office. Then the chil-
dren who have a good average mark are allowed to go on to formal schools. For
WCYs that are being trained, assessment is done on a quarterly basis, at the end of
a module, while the final assessment is done by the Inspector in Grand Bassam. It
applies to all city centers. In other areas, assessments are carried out by instructors.
We also do practical exercises after each lesson.
For teaching skills:there used to be a time when teacher training was carried out
without seeking to know WCYs' real concerns. Learners and instructors did not
have the (techniques and) know-how necessary for teaching a literacy course. After
training, courses were taught coherently and with a clear method. This method
makes it easier for the instructor to work and helps WCYs understand easily what
they are being taught. The method also takes into account learners' concerns.
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Mali 
FASSIKI Sinayoko, WCY: Monitoring is both internal and external. Internal moni-
toring is done with a group made up of a member of the National Coordination, a
member of the local parents' committee and three WCYs living in the locality. It
takes place 6 times each year and every 2 months. External monitoring is done by
a group made up of partners: Town halls, the Department of Literacy in the Ministry
of National Education, etc... It is carried out twice a month.

Niger
We have a team that keeps track of all our literacy activities. They set a date for a
field visit without informing the instructor. The unannounced visit is made to ensu-
re the reliability of a given instructor. At the end of the visit, there is first a self-eva-
luation session based on the way the course is taught, then comes the turn of the
monitoring committee's members. It is an opportunity to see if the instructor's tools
are appropriate.
The evaluationis done, based on the instructor's notebook, his lesson plan, the
number of learners who are able to understand the goal of the Movement, and the
respect shown by the learners in relation to the courses.

Togo
SOGAJean: Monitoring is done by a person responsible for the literacy of the
Maritime Region, under the Ministry of Primary and Secondary Education and
Literacy. He is responsible for monitoring the progress of the program in all clas-
ses. He checks the instructors and learners' attendance level, the challenges they
are faced with and their needs. An instructor and learner committee made up of five
(05) persons is set up to transmit activities' reports to the instructors Assembly
which is held every last Sunday of the month.
Assessment is monthly and takes into account what is taught. It is done by instruc-
tors at the end of the year. The final exam is carried out by supervisors (academic
advisors, headmasters, etc.) and corrected by instructors. As soon as results are
announced, each child receives a transcript and a certificate proving that he has
duly attended classes.

Putting in place a monitoring system and mechanisms as well as creating monitoring
tools should be taken into account. Getting the community involved and creating exter-
nal monitoring conditions help achieve satisfactory results in terms of literacy.
Assessmentis done to measure WCYs' knowledge level by taking into account the lite-
racy program. The following skills are assessed orally and through written tests: reading,
writing, counting, weighing, marking and computing. The impact literacy has on WCYs
and their community (respect for public property, participation in community activities,
good management of Income Generating Activities, etc.) is assessed as well.
The use of active and participator y methodsmust be taken into account. It facilitates
the instructor's tasks, although it does not make him a typical teacher. The training
module for WCYs' instructors is indeed a novelty.

Focus on monitoring, assessment and teaching methods
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VIII- "I SAY", WCY ARE TEACHING PEOPLE HOW TO

READ AND WRITE

I was struck by the expression, "I say", which was coined by the President of Côte
d'Ivoire's AWCY National Coordination. He thereby calls upon his friends to act, to get
things done! 

l It is not an injunction, but rather a commitment.
Therefore, "I say"!

I belonged to a group of facilitators (adults) ... later on, of facilitators (still adults) who
capitalized literacy experiences published in the book "Education: African Alternatives.
" How many sessions did we organize? At least, four. Why? Because we found it hard
to tell our stories. We used to write dry and bleak reports to make things look more....
professional. We had to start things again and again... But, well, we finally made it,
thanks to our "diary". This time around, it took WCYs' instructors in Grand Bassam less
than ten days, 13 years after, to express in their own words, their desire, their passion,
what they felt when teaching their friends and fellow WCYs how to read and write.
Clear and simple, the story flows on, easy to grasp, because so real. Mostly they know
what they are going to talk about... I can hear them say, in this example: Tell us guys,
(participants in Grand Bassam) "how do you bring your friends to your literacy clas-
ses?"or "how can you show us, in black and white, that what you do in your classrooms
is good for your friends?". The above quoted examples give immediate answers.

"To turn experience into knowledge,"Professor Kalidou Terra from the University of
Cocody, a linguistics and literacy specialist gave us a helping hand. When the Professor
was among us, in the room, nothing could prevent him from participating in our various
activities after lunch to ....be alert..! I was personally dazzled by his simplicity and rea-
diness to join in. I could always hear him say "it is you who are saying that; but what
are the children and young people saying, what matters the most is what they say." A
young man I met in the corridors told me: "I'm so happy because, if what we do was not
good, a University Professor would not be here."

During a plenary session, WCYs for whom this capitalization was intended, talked about
their countries, technical and financial partners and various associations. Wasn't it a cry
from the heart to show that, when we talk about education for all, they are on the front
line? They want to share their accomplishments with those who are living in different
African neighborhoods. Certainly, the fact will go down in history that kids, some
WCYs, have drawn and written about what Man does: work, seek knowledge, work... 
I am truly convinced that the dynamics of progress, of the Movement, lies in one of the
following strategic options: organizing children and youth as protagonists. We will
always be talking about those small steps, again and again.

Alassane Souleymane Faye
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IX- APPENDIX

Forms for collecting WCY's experiences on literacy in
Benin, Burkina Faso, Côte d'Ivoire, Mali, Niger and Togo

Capitalization Appr oach

From 2011, AMWCY has organized a series of training for literacy facilitators from the
following AWCYs: Benin, Burkina Faso, Cote d'Ivoire, Mali, Niger and Togo. Two
years of practice has enabled us to capitalize the lessons learnt by AWCY in the field of
literacy.

This capitalization aims at the following:
- To learn from AWCYs experiences
- To have sources of enrichment
- To share, disseminate experiences

The tool that is going to be used is an EXPERIENCE DESCRIPTION SHEET. (See the
structure of the sheet and the different parts). This sheet allows you:

- To write down capitalization subjects
- To initiate exchanges

It is more interesting to fill in this form with the concerned children and youth and lite-
racy facilitators.

Implementation 

To discuss and validate the sheet with the AMWCY support group 

To send the sheet to WCYs and follow up and acknowledge receipt of answers (3 weeks)

To organize a 10 to 12 day workshop with AWCY delegates responsible for literacy acti-
vities in order to:

- Produce traces from experience sheets
- Design the form and methods of dissemination. For this workshop, in addition to
the teaching facilitator, an editor must be invited. He will be responsible for the
contents. This editor must be experienced and will submit his first draft (validated)
before the end of the workshop.

Lay out of the AMWCY’ s Group and dissemination
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Title of the literacy activity 

Ar eas/ Venues

Date/period/duration

Context :
- What are the issues that have been dealt with?
- How were the issues identified?
- Are these issues related to the fulfillment of WCYs' rights? What are the litera-
cy policies in your countries?

Objectives
- What does AMWCY want to change?

Partners and roles 
- WCYs' associations; their activities
- Institutions, NGO 

What are the activities conducted orachieved afterthe facilitators' training
in your country?

- With WCYs Grassroots' Groups
- With AWCY
- With facilitators
- With Institutions and partners

Main outcomes 
- in relation to the number of literacy classes and learners 
- in relation to how the facilitators teach their literacy courses 
- in relation to the presence of children and youth in literacy classrooms
- in relation to teaching aids
- in relation to the usefulness of what the children and youth learn for their acti-
vities 

Mobilized resources 
- What are the mobilized resources? (human, physical, financial)
- How did you mobilize the resources?

Problems encountered on the ground and in literacy classrooms
Rank the problems according to their importance on the ground, literacy class-
rooms; what would you suggest for each problem?

What do you want to add?
Send a teaching sheet of a facilitator or the program for a literacy class, a picture
of children and youth in a classroom, and drawings.

Working Time
Teaching facilitator: 18 days (3 preparation days, 12 workshop days, 3 to wrap
up everything with the AMWCY support group) 
Editor: 15 days (1 day of preparation, 12 workshop days, 2 days for finalization)
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In it s 2013 statistics, AMWCYindicates that 342,452
children were taught how to read and write or were
able to study, thanks to its contributions.

It is a significant result. This document helps us
understand how it all happened and what happened
before.

Some literacy instructors from Working Children
and Youth (WCYs) took part in several workshops
organized by AMWCY, focusing on teaching skills.
After three years of practice in their respective
fields, they decided to capitalize their experiences
and "to turn them into knowledge" so that they
might be shared with all their friends from the
Movement and elsewhere.

Based on data sheets, they shared their experiences
and those of their friends scattered, wherever they
are organized into AWCYs. They highlighted their
daily contributions in relation to the education of
African children, whether taught in their own lan-
guages or the official languages of their own coun-
tries.

WCYs teach how to read and write and, by doing so,
bring about the awareness of the learners as good
citizens. They provide answers to the moral, social
and economic challenges in their countries' deve-
lopment.
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