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FOREWORD

ContemporaryAfrica is going through a quick process of urbanization. It has been
increasingly exposed to monetarism, a byproduct of globalization which is disintegra
ting its social and ancestral system. In cities, and even in rural areas, the family which
Is the nucleus of society is falling apaite are witnessing the growth of a phenomenon
known as'street childen", "children on the s&et"and"children in the seet". In cer

tain countries, these children are feeding'tmdan undeworld" and becoming easy
targets for child soldier recruiterélso, working children and youth are active in the
informal sector in cities and rural areas (as agricultural labok&ftst these children
have in common is the fact that they are deprived of their fundamental right te educa
tion. This right was proclaimed by tégorld Conference on Education #all (Jomtien,

1990) and it stipulates thdtAll children, teenagers and adults should have access to
basic education ... The poatreet childen and working childen should not be subjec

ted to any discrimination in accessing training."

Following that conference, ttdorld Education Program fdstreet childen"and"wor-

king childen" launched by UNESCO did not get much response in Afosan coun

tries. Oblivious of the fact that the social and moral stability of children and youth is the
foundation for sustainable development, most school authorité&fsioa, entangled in

the daily management of ife€tive and expensive formal education systems, pay little
attention to society's outcasts and devote little or no means to their education.

Within the limits of its resources, civil society has committed itself to achieving
UNESCO's objectives, the main one being to enable tlobddren and youths to get
basic education and vocational trainingENDA Jeuness@ction's activities fall into
this field. Its specific approach is to regaibrking Children androuth (WCY) as
actors of their own economic and social growthese children and youths join Children
andYouth (ANCYs) associations in their cities and, at continental levelAtfHean
Movement ofWorking Children androuth (AMWCY), in order to ponder over their
future and work towards its fulfillment, based on their own resouildssy initiate
contacts with partners to get the means necessary for their edusatidthose who can
read and write will teach others'lbridges classes$o that they can (re)integrate into
the formal sectofThey will teach them how to read and write, as well as provide them
with vocational training that can help them find a jdbus, children can make the most
of themselves as actors of their own destlmyt also as actors of local and national
development.

This work includes reports WCYs andAWCY's who took up the challenge of beating

the odds. Both &tient and inexpensive, the approd®CYs implemented and presen

ted using their own style and language, stands as a real alternative for education in a
continent which has been painfully looking for the way to development.

Professeur Kalidou &rra
Institut des Langues /alphabétisation, Université Cocody (Cote d'lvoire)



I Bénin, Burkina Faso, Cote d'Ivoire, Mali, Niger anddgo -5-

|- OUR APPROACH TO CAPITALIZA TION

Since 2010Working Children and&outh (WCY) who have been teaching literacy eour
ses have attended teaching workshops in Benin, Burkina Faso, Cote d'lvoire, Mali,
Niger andTogo.After three years of practice in their respective fields, it was detided
capitalize their experiences in order to turn them into knowledge they can share with
all friends of the Movement and in other places

A record sheet was sent tofdilent National Co-ordination3his data-collecting tool
recorded the major issues of the capitalization process, bararkshop attended by 3
literacy instructors from each country was held from June 17 to 25, 2013 in Grand
Bassam (Cote d'lvoire).

Participants explained why they should capitalize their literacy experiences and who the
capitalization is intended foFor each capitalization's parameteperiences were sha
red during plenary sessions and written dowMIyY's taking part in group work.

® Why do we want to capitalize ouditeracy initiatives?

The works showed th&/CY's capitalize their literacy initiatives in order to:
- Share their experiences
- Improve their literacy practices
- Have an advocacy tool on the importance of literacy

- Get skills on the capitalization approach.

® Who is this capitalization for?

WCY capitalize their experiences to inform and say what they do for:
- Associations and Grassroots Groups
- Organizations and specialized agencies
- All interested persons and media
- Tecnigues and financial partners

- Sates.
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[I- AMWCY: BACKGROUND, MEANS AND
ACTION PRINCIPLES

In July 1994, on Enda#dthAction (ENDA-JA)'s initiative, delegates from fiwdest-
African countries (Benin, Burkina Faso, Cote d'lvoire, Mali and Senegal) met in Bouake
(in the middle of Cbéte d'lvoire)They identified the 12 priority rights diorking

Children andvouth (WCY) .

It is worth noting that WCY's formulated, on their own, their rights based on #wddis r
ties, experiences, and awayrin airconditioned ooms, without the involvement of
childhood and development exjzer

With the action plan for the implementation of these rights, the creation Afrtbhan
Movement ofWorking Children andvouth (AMWCY) came into being.

Later on, the Movement defined its objectives and procedures in orddictendly
handle its activities on the ground alongsWi€Ys. Learning how to read and write is
one of the most important rights, consequetitigracy plays a key role in &MWCY
activities.

® WCYS: who are they and how ae they organized?

WCYs form Grassroots Groups according to neighborhoods or trades. Grassroots
Groups joinAssociations oMorking Children androuth (ANCY) belonging to the

same town or village. In the same countgriousAWCYs may set up a National Co-
ordination of associations. Member countries make up the Movemenbidking
Children andvouth (AMWCY).

Members of diferent sections are elected through a democratic process by their friends.
Enda-JAprovides a helping hand. Facilitators from Enda JA's support group are people
who are knowledgeable abdtvorking Children and/outh.

Grassroos GroupsrepresenAMWCY's backboneThe fact thatWCYs joinAWCY in

their town is a real opportunity for them to carry out educational, cultural and sports acti
vities. Grassroos Groupmembers meet dajlyhink together about their life and make
decisions togetheL.iteracy activities take place within tho&gassroos Groups

IThe 12 right are as follows: the right to baught a trade, the right to al in the village, the
right to work in a safe environment, the right to light and limited work, the right to rest when
sick, the right to be respected, the right to be listened to, the right to health care, the right to
learn how to read and write, the right to plathe right to self-expression and set up organiza
tions, the rightto an equitable legal aid
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® Literacy activities within AMWCY

Literacy activities withilAMWCY aim at children in dffcult situations; those who did
not have access to school or left school without having learnt anything meaningful; as
well as working children involved in various trades.

WCYs' literacy activities help teach children and youths (from 9 to 10 and/or more) the
required skills and encourage them to go back to formal schools, since they already have
some basic knowledge in terms of reading and writing and in computing.

On the other handNCYs who need an aid or apprentice in the informal sector are
encouraged to take personal initiatives and to participate actively in their own training.
This new attitude is based on the fact that, within literacy centers, children become more
broad-minded, have access to new knowledge and skills relating to their work or daily
life.

Sometimes, it allows them to learn new skills likely to enable them to work for themsel
ves in the field of soap-making in Nigdruit and vegetables drying and processing in
Burkina Faso for instancé&his is how their integration into the socio-economic fabric
becomes a reality

At the same time, and as activities intended for support, common cultural and sports
activities enable them to practice a common life, tolerance and solidarity within
Grassroots Groups.

This has an obvious impact at local, national eotinental levels becausaMWCY
has already an Observeit&us with theAfrican Charter on the Righs andWelfare of
the Child (ACRNC) of theAfrican Union. Literacy can help WCYs better understand
their rights and duties and become good citizens capable of takihgnpaation buit
ding.

Literacy eforts help to reduce illiteracy and poverty by enabling illiterates to learn how
to read and write, and idle youths and poorly-educated children to get an adequate voca
tional training.

Adults (teachers and other educated available people) were the first trained facilitators.
At the initiative of Enda-JA, they were taughti@ént literacy methods and techniques
that can putWWCYs at the centre of learninghis helped produce the collective publica

tion "Education:African Alternatives” (June 2003, 276 pageBhis book helped solve

the problem that comes with the duplication of methods and contents of formal schools
by instructors.
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Seven action principles forfacilitators in r elation to WCYs

These principles are permanent because they were continuously mentiotlylsy
during the workshop ganized in Grand Bassam.

What doWCYs say?

—~+

1. Do not look down on WCYs and, when yaudealing with them, do not adop
the postue of a lectuer or moralizer Instead regard them highly and let them
know they are responsible for their own fate. So we should be able to put eursel
ves in their shoes.

2. WCYSs' initiatives should be included in any actiity not tackle them with e+
conceived ideas and @ects, by tying to win them over by pmises you will not
be able to fulfill; and, mostJypromises that can make them think that ycautheir
savior and that you can achieve wonders for th&ou must deal with them
without any prejudice, and just remain the facgitor who is helping them set up
an AWCY and define their objectives and activities.

3. Select the pé#cipatory appioach, in making decisions whether yoe dealing
with WCYs or pedagogthey ake part in developing strategies, training content
methods and learning conditions. This deals wiCYs' prominence and deci
sion-making on methods and content of their learning activities.

4. Use negotiation as thegiered AWCYs' action toolcoherent argumerd are
key.

5. Get the social and professional spheres as well as the communitglved in
mobilizing WCYs, sustining their activities and acquiring the means for their
achievement We are talking about pants, employers, community areligious
leaders. They must be awaof the stakes and be committed tovating their
contribution to its achievement; to theimvestment of learners' knowledge as wegll
as their socio-economic integration.

6. Instill the following values: commitment arebitience.One should never give
up or relinquish these projestin case a problem or olatle arises. Instead, one
should look for ways and means to circumvent or solve it.

7. Awareness of a common destiny and solidarity within the Grassdétoup
should prevail over any other issuBbiding by this principle calls for a goodgs
nization, ules of conduct and mechanisms for conflicesspntion and settlement.

® Literacy courses forWCYs by WCY instructors

This strategic choice complies with these principles: principle 1 (WCYs' accountability
or prominence), 2 (initiative t&/CYs) and 3 (participatory approach).
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Putting into practice these principles during the implemanbn of activities and in
the field of literacy made it possible to transfAfCYs' teaching skills to adult instruc
tors. At the beginning, WCYs who could read and write took the initiative to provide
literacy courses to their peers, which boiled down to a case of "fending for oneself".

Generalizing this approach had a very positive imp&fh regard to ever increasing
Grassroots Groups, training new instructors has become a nedessatysing activities
during the QSttAMWCY African Meeting showed a significant improvement in terms of
the right to read and write.

WCY's training activities are ongoing ones. Latelyseries of trainings has beegasr
nized to continue strengthenilgCY literacy instructors' technical and teaching skills:
Benin (from June 27 to July 6, 2Din Abomey), Burkina Faso (from Julyl 1o 21 in
Ouagadougou), Cote d'lvoire (from July 23Magust 1, 2012 in Grand Bassam), Mali
(from August 1L to 21 in Bamako), Niger (from July 22 téARgust 201 in Makalondi)
andTogo (from March 26 tépril 04 2012).

Burkina Faso

My name is SWADOGOAwa. | am aWCY and instructress in dugan (Burkina
Faso):1 am a WCYWCMW-Tugan Deputy Seetary. From 2003 to 2004, | attended
the Resouwre and Taining Center in dugan (CRFT) wherinstuuctors teach litera
cy courses in Jula. | took up also soap making, vegetable aidlfying lessons,
etc. Befoe becoming a WCY insittress, | was aAssistant instictress for 5 years
(2004-2009). | staed teaching literacy courses to learners at CRiATthe mor
ning, from 8h00 to 12h00. In the afternoorgrfr 16h00 to 18h00, | devote my time
to literacy courses for WCY aWCYs Tigan Headquders whee a mom was set
up for that. | got appointed ingtctress during the Generahssembly of the
Association thanks to my courage, experience, skills and the confideRGCoHfs'
members. Following a training session, the CNAEBTorganized in 201 and
which was funded bpMWCY | gained moe teaching experience. Nowadays,| |
train other WCYs. | am veihappy and feel pud about my work. My pants sup
port me wholehededly.

Cote d'lvoire

My name is Sorovalla Gnidian. | am an instructor:l] am a member cAWCYs
Adiake located in theegion of South-Comoé. | went to school arapged out after
my thid grade in 2006, because | could not affar as an orphan. None of my
parents ae alive. Vith my natural eadiness to assist oth&WCYs members wh
could read and write, | was selected in 20124/ CY members to take pan lite-
racy training.At the end of the training, the train@ddlassane Faye gave us some
tools and materials. Subsequentlye strategies taught by the trainer helped me
start two literacy classes.otlay | am both a saleswoman and ingitress. | earn
well my living and | am encouraged by my friends and elders who live ineay ar

<
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Togo

My name is BOSSIADE Kwakou Noagb&am a WCYAdomi instuctor. After pas
sing the end of secondaschool diploma (BEPC) in 2001, in the villageAgfadii,
my paents asked me to continue my studies at my uncle's, in Ghana. They could not
afford to take cag of my bothers and me. Upon myraral in Tema (Ghana), my
uncle suggested that | should learn driving, which | did not like at all. | came Ihack
home to help my pants in their plantations. Latet joined theAssociation of
Working Childeen and ®Wuth inAdomi in November 2002, when the old instor

of the center was leaving the villagessociation members asked me tooérior

initiation with the depding instiuctor so that | couldeplace him. The latter gave
me a one-month training and, in Janyd&003, | staied teaching literacy courses
to WCYs. For 7 years, | taught two ditfat goups (a goup of Vérking Childen
and Youth and a goup made up of adults). In 2009, the grais’ committee of thg
village requested me again to teach at the elemgnsahool whex | stated in
November of the same yeaikept performing those two parallel activities unti
2010 when the National Catination ofAWCYs exmssed their need ttMWCY
that they would like to have other WCY iastors trained, because the number pf
students was ineasing. In addition to me, two other insttors got trained. &/
placed an instuctress at the childcar center that was set up by tAssociation.
Today although | am still in a traditional school wheet succeeded in getting th
Cettificat d'Aptitude Pedagogique diploma (CAP) in 2012, | am still teaching ljite
racy courses to WCYs.

1%
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The instructor in the village of Adomi teaching a literacy class
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Focus on lessons learnt &m WCY training by WCY

Providing literacy courses W®WCYs byWCYs is a relevant activity and is a token of
active solidarity

It helps promot&V/CY instructors. OtheWCYs feel less mginalized, gain confidence
and act as true actors of their futufée instructor builds his friends' confidence and
self-esteem toologethey they think about their common future, make plans and strive

to achieve them.

TrainingWCYs to learn how to read and write is part of the participatory approach in
terms of education.

: s v
An instructor is teaching a literacy course
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[11- | MPACTS OF WCY LITERACY ACTIVITIES

Burkina Faso

Literacy activities ag olganized by ouAWCY's and National Codination to po-
vide WCYs with eading and writing skills in local languages (Jula, Dagarg,
Fulfulde, Lobiri, San, Mooré, etc.) but also ingfch to facilitate their integration
into the socio-economic fabric.

Literacy will help WCYs change their behavior elation to their job and daily
lives. WCYseagad literacy as a means by which they cagain their self-esteenm
and impove their living and working conditions. Literacy also helps chiidiaged
09 to 14, become literate and integrates them into the formal education system.
Preschool classes aroffeed to childen, fiom 6 months to 6 years, in a dayeal
cente set up by CNAEJPissy-B. Pissy-B is a neightmod of Ouagadougou
Children's paents work in a granite site wheethey ae exposed to hazds such as
the smoke of burning @&s, dust, sunlight, etc.

Focus on the impacts of literacy activities mvided toWCY

When we provide literacy coursesWiCYs, our aim is to enable them to become lite
rate to enforce the right to learn how to read and write and to ensuvéGhvat are (re)
integrated into formal school/e also work to allow them to have access to vocational
training, something the right to work entitles them\e. also intend to contribute to the
educational dbrts deployed by ourt&tes and beyond and to all developmefurt,
including achieving the Millennium Development Goals (MDGS).

In AWCYS, literacy activities are ganized foWCYs to help them acquire basic skills

in reading, writing and computing in local languages and Fr&tchY's are more open-
minded and that allows them, later on, to get formal schooling or a valuable vocational
training. Thus,WCY's will regain their self-esteem and feel less threatened by other chil
dren.They win more confidence in themselves and learn to position themselves as actors
of their own future.

Their education, added to their school or professional integration, will reassure their
parents and communities, free them from any fear of having &yriofy deprived of

a promising future, and help bring peace and serenity to homes. RiralyngWCY's

help reduce the illiteracy rate, contributes to the decline in youth unemployment and
insecurity It will also contribute to the fight against poverty and to the socio-economic
development of countries.

Getting involved in educational, cultural and sporting activities, will preVégty's
unemployment which leads to delinquency
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® What kinds of links exist betweenAWCY literacy
and national literacy policies?

The eforts Sate undertake in order to reduce illiteracy compel them to tackle the issue
on two fronts: formal and non-forma&Vithin AMWCY, literacy fits into this framework
and into national education policies.

It contributes to the achievement of government literacy objectives. In retates S
must take into accouAWCYs' activities in their national policy by valuing, supporting
and leveraging them at best.

In some countries, partnership relations betw&@rCYs and various Education and
Youth administrative dtes (departmental, regional, communal, etc.) allow them to
benefit from technical, material and financial support.

These relations are often defined through the development and signing of a
Memorandum of Understanding that alloM8/CYs to undertake literacy activities in
their facilities (sheds, classrooms, conference rooms, etc.).

Monthly, quarterly and annual action plans are provided to departments ge dfaor
involved, in literacy activities. SeverQWCYs take part diciently in the development

of dialogue on literacy by sharing their experiences of good practices, participating in
useful decision-taking, seminars and workshops on literacy issues at the local, regional
and national levels.

Bénin

Félicienne HEDOKINGBE, instructor in Avrankou: In our city located in the
South of Benin, headmasters and one academic advisor hold a meetingueer
ter with us, local instictors, to encourage and help us oy our literacy activi
ties.

Burkina Faso

CNAEJT-B patticipates in meetings ganized by the Network of Education Adr
in Africa (REPR) which gave us tee Interactive Whitebods (IWB) that a& used
for literacy and in teaching trades to WCYs. The National @ioation also pati-
cipates in activities of the Network for theeRention and Ratection of Childen
Living in Difficult Situations (RAPPED). These networks bring together assqgcia
tions and NGOs, offices of the Ministof Literacy and Non-Formal Education,
Town-Halls, Bachers Associations, etc. These consultation frameworks work
towards enabling orphans and vulnerable chddr(OVC) to get educationo Tack

litate the implementation of literacy activities, a Memorandum of Understanging
was signed between the CNAEHR and the Ministy of Basic Education and
Literacy in 2002, as well as UNICEF which is financiakgponsible for teacher

and teaching materials for learners whaeattending evening classes.
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Burkina Faso's 3-¥ar LiteracyAction Plan ( September 2012-December 2015)
The major objective of the Plan is to contribute to the mobilization of all posijtive
forces, whether internal or external, so that, by 2015, 60 % of the working popula
tion is literate and pdicipates actively in building an enggng Burkina Faso. In
other wods, it is about taking the national literacy ratern 28.7% in 2006 to 60%
in 2015, at least 60 % of which will be made up of women. The main benefic|aries
are young people and adults, with a special focus on girls and wadka@wities
have also been planned for 9 to 15 year old teenagers (young koranic pupils| chil
dren living on the saet, etc.), pastoralists, etc. The involvement of commuigiéy or
nizations and NGOs has been instrental in meeting the educational needs of the
populations, namely the most disadvantaged. Thisoaghr has been kept and
encouraged.

Source : Ministry of Basic Education and Literacy - UNESCOApril 2012

Niger

Niger's Ten-Year Educational Development Plan (2003-2013)
The objective of the ten-year educational development plan (2003-2013) is tq dou
ble the overall literacy rate &dm 19% (2000) to 38%, by emphasizing therpas
hip with civil societycommunities' involvement, and the ioy@ment of the quali
ty of education.

Source: United Nations Literacy Piogram for 2003-2012 Mid-term assessment
of literacy program for young people and adults.

Togo

In Vo-Attive, we have a committee of teachers, learnersep&r and literacy
instructors which meets at the beginning and end of eachtepuér discuss the
ways and means to agr out literacy activities. Headmasters and advisors ar
responsible for monitoring and assisting instiors in classsoms. Quaterly and
end-of-year assessments comarirthe Inspectorate. The Regional daitor of
Education in $évié himself suppts us and, mosthadults who a& studying the
local language (Ewe).

Focus onAWCY's contributions to achieving
national literacy policies

As a member of Civil SocietAWCYs take part in national literacyfefts. The enroli

ment rate is far from the 100% reached in countries concefrhede are everywhere
children who have not been enrolled, and those who have dropped out and not taken into
account, who should therefore be integrated or reintegrated into formal schooling for
some, and for others into professional life, in order to give them the opportunity to suc
ceed in life like their peers.

AWCY's activities contribute to solve these problems and are parts of the national poli
cies to reduce the illiteracy rate and fight against poverty
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V- WCYS ACCES TO LITERACY WITHIN THEIR
ASSOCIATIONS

WCYs' access to literacy is based on the mobilization stratedseepingVCYs in lite-
racy classes, from the beginning to the end of the course cycle; on the results achieved
(number of literat&VCY's) and the scale of the work.

® WCYs' mobilization strategies

Mobilization WCY takes various forms ranging awareness of local approach to the use
of media.

E—ﬁ'
A

Awareness to bring childen in literacy classes

Bénin

Effeoute Mllage Grassroos Group's ExperienceOur Grasspots Goup in the
Village of Effeoutée anAWCY Kétou (South-East of Beninyjanize monthly sensi
tization sessions to awlt a significant number of WCYs into literacy activities. |n
the pocess, members of the Grassis Goup appear befa the public to explain
the right to learn how toerad and write for all child¥n. The child who has bee
enmlled can "fend for himself* in society and work for his fatuexample: the
sewing workshop whey among apmntice seamstsses, ther was only one
apprentice who couldead and write. One dain the absence of the owner and the
apprentice who couldead and write, women belonging to an association came for
their measuements in ader to have sbes made for them to a parUnfortunately
because they could notad nor write, the appntices who wer present in the
workshop asked the customers to wait for the boss. The wefosed to wait and
went somewherelse. When their boss came back, she was quite upset, when she
was told about the incident.

-
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Burkina Faso

To mobilize WCYs and get them ietgted in literacy activities, our WB¥et up
committees whosesponsibility is to @janize literacy classes, made up mainly |of
WCY members. Eveyear in Septembebefoe the beginning of the school year in
Octobey these committeesquide information on the following: the impance of
literacy courses in local languages and ineRch; how to egister; the date and
venues for literacy courseseWave, among our WCY members, people wieadpt
the information all over the peripheral districts of Ouagadougou, to Goassr
Groups aound villages and @mvinces whexr AWCYs oganize literacy classes.eV
also oganize radio pograms (Radio Savant FM radioh). Posters a put up in
public squaes, neighbdroods and schools wheeliteracy courses arbeing offe
red. V@ inform as many people as possible bydaafrmouth, so that they can take
part in literacy activities. During Grassepots Goups andAWCYs meetings, we talk
about the ole and impatance of literacy for the WCY and the communitiien the
WCY is literate, he is able tead, write, count and manage his Income Generating
Activity (IGA) in his native language anddfrch. & also contact associations whp
work in the field of childhood to pvide literacy courses for mobile chigdr
(AWCYs / NiangolokdWCYs / Tigan ) in patnership with sister associations
(ADIARRATougan and @n Niangoloko ). Reeational activities a& oiganized to
have WCY get intested in literacy: Maracana tournaments, festivals, outings,
inter-class football matches, etc.

Cote d'lvoire

Soro Yalla Gnidian, instructor in Adiaké: In our association inrAdiaké (seaside
town, South of Coéte d'lvai), if we want WCYSs to join literacy activities, wegaer
nize awaeness campaigns thugh games and leiseidays, at least four (4) time{
per month, thanks to a paership between an espreneur andAWCYAdiaké.
These games aromganized for WCYs iAdiacké and supunding lagoon villages.
Children and young people whoeamut of school and dpouts in the city and villa
ge ae inteested only in fishing, the main activity in thearDuring leisue days,
WCYA makes a list of those who want toahinto the literacy classes. ¥ the cot
lected data, we statiteracy classes. Our mobilization strategy allows many stu
dents to come to our literacy activities.

UJ

Mali
AWCY-Mali: Mobilizing WCYs in towns (Bamako, Kayes, Mopti, Sikasso, Segou,
etc) enables us to bring into literacy classes housemaidsgiajges and those who
are involved in other fields of activity

HousemaidsHousemaids a not pats of our activities because theyediusy wor
king for households. OUWWCY had a discussion with NGOs to ajgmh house
maids, since they also have the right to learn howesa rand write. \& olganize
door to door visits to their neighbmoods, their host families and discuss with them
and their employers on the impance of literacy in their daily and pfessional
lives. Based on diffent ageements, a time to devote to literacy courses is negaotia
ted with the employers, depending on the availability of learners.
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Apprentices and those involved in other tradésor the WCYs who arnot going
to school, or dopouts involved in other trades, a day for initiating contactsgs-or
nized by th&WCY to help them take gan our literacy activities. Each Grassots

Group has the esponsibility to talk to those whoeainvolved in other trades,
Meetings for exchanging about the histmf AMWCY how it operates, events i
organizes in diffeent locations, (June 16 Daylay 1st, etc) @& omganized. Posters,
pictures, explanation campaigns, talks about the irtgoare of literacy for the per
sonal gpwth of WCYs and their piessional activities, make it possible to have
large WCY membershipeWan see it when we have a look at tggstration cads
which help identify learners.

Niger
Zouera Dosso shares his stor@ne WCYADAMOU Kimba, left his native Doss(

to go to Nigeria in se@h of a better life. When heached his final destination, he¢

faced many mblems along his way to Lagos because he could neither write
read the signs on posters. He got lost several times because of his illiv&itzey

O

he returned to Dosso, he felt it was necegdhiat he become litate.

LITERACY AND LEARNING

WACYS, We cannot read
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Togo

To enoll WCY into literacy activitiesSAWCYAdomi (located in the Southegt of
Togo) with suppdr from local authorities, the iNage Development Committeg
(VDC), teachers and pants committees, goes to neighimods, surounding
villages and even to the mosinmote agas to contact people. Many chidr and
youth do not go to school or leave school early (after 2 to 3 years at most). Many
of them go to town to look for a better fuigubut due to a lack of piessional qua
lification, they ae unable to fit into the socio-economic fabric. These amidmd
young people engage inudy use, theft, armedbber, rape, etc... Using specifid
examplesAWCY explains theetevance of non-formal education and literacy |n
changing childen's behavior

1%

At the institutional level, national handicrafts polioggquires that all appentices
begin their final exam with a writing test. It is even said that those do not have the
diploma which marks the end of pringaschool (CEPDS) should not be allowed o
go to learning centers. But, some agpiices can neitheread nor write. In locah
ties whee AWCY intevenes, it does help solve thoselpems AWCY opened lite
racy classes for chilén, young people and adults who want to mwprtheir skills.
Convinced of the usefulness of literacy at individual and collective levetntpar,
children and young peoplegister to attend our literacy classes.

Prior to the course, instictors listen to learners and by mutual consergate trat
ning programs accating to their needs and availabilitit the end of the literacy
training session, WQY negotiates, with the Supgiorg Sructures and National
Coodination, a contribution for the socio-giessional eintegration of these chid
ren and young peopledim diffeent trades, and of those whaean small business
activities. Confidence is established between abildtrained young people ang
AWCYs. The number of gmipants in literacy activities is ineasing.

|

Focus onWCYs' mobilization strategies

WCYs' mobilization strategies @& from one Grassroots Group to anothesed on
the professional activity in each counthAWWCYs' strategies are diverse and thus can
benefit from the membership of mawWyCYs towards literacy activities.

- Explanation, listening and proximity negotiation campaigns (door tq daod of
mouth, etc.) are initiated: home and workshop visits to conWhREEY's, their
employers and parents on how useful literacy is :

- Taking part in the media, making posters, mobilizing people to spread the news, etc

- Cultural and sporting events (festival, theafeotball game, etc.) withifWwWCY
groups, and family and community festivals.
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® KeepingWCYs in literacy classes fom the beginning
to the end

Getting children and young people who have gained independence to regularly attend
class is no easy jolhat do diferent countries do to keep learners in classrooms during
the whole literacy process?

Bénin
To keep students in clasgms, they must be on the teaching site one hourebg
the course stas. On Sundays, they must get éhat 15h00 befer classes stamat

16h00. They mpose and @anize games. The members of thg jwho ae also

WCYs will poclaim the esults. The first and second widaeive prizes ém the

AWCY Management Committédter a 45-minute game, learners will have a 1
minute est befoe the beginning of the course. Prizes drstributed at the end of
the course. Childin ae not only integsted in the prizes; they eamattracted by
games that motivate them to become literate, and to staydruntil the end of the
course.

for

5-

Burkina Faso

Lucien Ouédraogo, responsible for monitoring activities within Grassg
Groups schools, literacy facilities andoms: Literacy activities arpreceded by
explanation and listening sessions to define expectations of learners, dewelo
grams and set goals.

We stat classes with a warm-up session (songs, jokes, etc.). Commemorative
(December 1st, Wvld Day againstAIDS; Labor Day World Day for Fighting
Against the \&tst Forms of ChildAbuse, etc. . ) arcelebrated by ganizing inter
classes "Maracana" tournaments, pgeaéind plays.

Film screenings on themes (HIV/AIDS, child rights, child lakottold suffering,
etc.), leisue outings to the Ziniaré zoo; the effective involvement @inpsin moni
toring their childen; keeping childen and youth in literacy classes.

P pr
> days

Cote d'lvoire

Our activities ae always peceded by a listening session during which learne
expectations & clarified befoe we develop the pgram and its specific objectives.

We stat our courses with a session that &ated to the lesson of the déayd we
organize home and WCY workshops visits to involve all learners in the traktin
the end of the literacy campaign, weganize a pay in which learners pdicipa-
te, and the best studentseaewarded.

g.

Togo

KEWELOU Katanga, WCY Sotouboua In our counts, children cary luggage to
win their daily bead. Following our sensitization campaign, these caiidenoll
in literacy classesAs we do some market ganing, we ask them to water th

plants and they & paid CFRA francs 1.000 per dayAn amount they cannot make

carrying women's luggagedm markets or bus stations. Motivated, WCYs br
their friends to the centeDay by daythe number of learners who attend the-lit
racy courses (4 to 6 months, depending on diffepiograms) keeps ineasing.

e

ng

D
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Focus on howWCY are kept at school fom
day one to the end of the literacy ppgram

WCYs are showing that it is possible to keep learners in literacy classes by:
- sensitizing concerned parents, employers, etc
- being coherent, and balancing needs and curriculum

- organizing cultural and sporting events, and national and international festivals
(May 1st, June 16 etc)

- giving free meals t&VCYs in some literacy centers

- explaining codes of good conduct and conflict resolution mechanisms.

The competent instructor is patient and courteous with |lit¥v&¥s. He takes time to

listen toWCYs to identify their real needs in terms of literathe learner's needs
should be reflected in the content of the courses taught. Internal rules for the goed mana
gement of a course, and a real involvement of parents and employers should be taken
into account.

i \WCY children are€
cultivating their

S11PORE  Now'GMA ARNAULD KouDougous]
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® Literate WCY

Results achieved BWCYs in terms of literacy are significant and worth being encou
raged.Tens of thousands &WVCYs overcome illiteracyProfessional training sessions
and an introduction to the use of computers are bemanared for illiterate people.

WCYSs' experiences in literacy and skills strengthening deserve to be taken into account
during the preparation and implementation of training programs.

Bénin
AWCYis pulling WCYs out of illiteracy in KandiKoranic pupils have been among
the most numeus onesA Koranic school teacher namesbdoulaye bought 26
WCYs to Kandi. These WCYs take our literacy courses, which gives them the pppor
tunity to have access to formal schoolingddy 23 of them a literate and have
enmlled in formal schools in pamership with CPS Kandi.

Burkina Faso

WCYs have enrolled in evening classes at Ouagadougou and IAREYS in
Burkina Faso.During the final exams of 2009-2010, 52 WCYs (hassers, drss
makers, household helpers, daners, vendors of spices, etc.)atled in courses
offered towads the end of primagrschool (CM2); 35 (17 girls and 18 boys) passge
the Primay Sudies Cetificate (CEP), whichepresents a 67.30% rate of success.
At CNAEJTB Cente, 45 learners a offeed theoetical courses followed by prac
tical applications in sewing, carpemfrwelding, ats and designAt Tugan, out of
37 students (22 girls and 15 boys), 23 evpromoted to the next grade (second
year).

C
o

A vendor in first year (CP1) at evening classes at CMAYB, in Ouagadougou:
My name is Karim Kabex. | have come taegister into year 1 of evening classes
offered by the WCY association. | have a lot aflgems with my customers who,
evel time, buy my mobiles at the main market of Ouagadougou. | could not do the
figures in Fench. If a customer wants to buy 07 phones costing betweeh0Gr0
and 15.000, | do the computing in Mooré (my mother tongue). In my mother topgue,
CFA 10.000 equals 2000 and £R5000, 3000. | used to lose a lot of mqrimyt
also many customers, because we would naeadrhave not had manygimems
in computing in Fench, and my speech has imyed also ever since | joined the
literacy course of the association, 6 months ago.

Mali
AWCY Mali: Our literacy endeavors and our goodsults allow us to efficiently
fight illiteracy. In a literacy class, out of 45 WCYs elted in the 4th yeai38 lear
ners moved successfully to the next grade, a success rate of 84.44%.
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Togo

SOGAApélété Jean, an instructor in &4Attive: Ten learners took the Cefiicat
d'Etudes du Remier Dege (CEPD). 08 passed it, or a success rate of 80%. In 2013,
15 learners joined the formal education system to continue literasses.

WCYs train other chilém and youths who want to learn a trade using the literacy
participatory method in the sewing workshopaifing contents focuses ongamk
zing work, taking measements, maintaining sewing machines, design, etc.

Our association trains people taking literacy courses in how to use compuyters.
More than 27 WCYs can agrout their wod processing assignments. 17 adults
(Moms and Dads) do also their vdbprocessing assignments as well.

In 2012, among 08 WCY who had their EDPS eegd3 went on to high school, 05
girls took up sewing courses in a workshop ettbey wes able to take customersg
measuements.

BOSSIADE Noagbé, instructor ilhdomi (South-Véstern Dgo): We have in our
Grasspots Goup 12 former learners who ran their own sewing and cargentr
workshop and hagressing salon in diffent villages.

19 of our learners a based in Lome wheithey work for NINAa company that
manufactues and sells hair wicks). Many WCY's who have been traieaslaking

(running a shop, @paring "Sodabi", a local drink; selling various objects; agricu
ture, etc.).

KEWELOU Katanga, now literateVCY: | am in Sotouboua. Thanks to the litera
cy program, | can nowead and write. Nowadays, | translate the Gospel in our
Church, from French into Kabye, a local language.

In our Grassoots goup, two learners have become radio DJs and another ig an
interpreter at the Cour Most learners (I know merthan 90) a& involved in
various activities (blacksmiths, sewing, carpgntnasony, plumbing, etc.).

Niger
At the end of the yeathe assessment made by \WQ@ider shows that 62 chid
ren fom the Grassrots Goup of ADA Kondagne cangad and write.
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® Literacy programs forWCYS

Selecting training venues is AWCY and WCY's responsibility regardless of their
involvement level in literacy activitynstructors decide on a venue WRCY's through

negotiation.

Literacy activities are often conducted itat®-owned schools with the consent of the
Heads of schools, community centers, socio-educational complexes, trade workshops

and Grassroots Groups.

Bénin

In partnership with the Cergrde Pomotion SocialeAWCYs-Kandiwas author
zed to occupy thewoms of the Center to teach litera®\ithin Grassoots Goups,
WCYs oganize training sessions in educational venues. WCYs negotiate
Koranic teachers to be taught how &ad and write in local language anddfrch.

In Avrankou Atchoukpa, we met the District Head and asked him if he could
for us a place for our literacy activities. His counselors and he\abte to find for
us a place wherwe could do our teaching.

with

find
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Burkina Faso

WCYs oganize literacy classes within Graests Goups after negotiation with
learners aleady studying in workshops located in the neighbods of ampouy
Nonshin and Dassasgho (Ouagadougo@jter successful advocacy with the
Ministre de I'Enseignement de Base et de 'Alphabetisation and timepsinip with
the Formal Education Inspectorate, CNAEB Drganized, in thee (3) &ate prima
ry schools (E @mpouy Larlé and B Kologh Koom B), literacy courses for maids
and other working childen and youth. Grassots Goups have facilities set up by
WCYs to enable the smootinning of literacy courses.

Ouattara Issouf, President cAWCY-Mangodara:As pat of the implementation of
a Save the Chilén International/Burkina (Blossomed Child)ogram, WCYs
negotiated with the Mayor of the Municipality of Mangodara for a plot of Ignd
whete they could set up a shed andanmize literacy classes for chiketn working in
agriculture in the village of Néerekosso, located 15 kilometer®in the cityAfter
several meetings with the Mayor on thelgems of childen 09 to 16 years old
involved in agricultural activities (cashewaize, goundnuts, etc..), he gave a 40
sg m plot to accommodate the shed whiclveseras a literacy centeAWCY
Mangodara was congratulated by the village Chief, who personally gave to the|chil
dren 05 straw bundles to cover the shed whicherly hosts 62 learners...
AWCY Niangoloko is in paitnership with theAssociation DN of Niangoloko".
This patnership has made it possible for them to apply favanr at its headquar
ters in oder to open a literacy centeifTON Niangoloko" gave them aam for fee
and supparin educational material.

In Tougan: In partnership with the Digction Povinciale de I'Action Sociale et dg
la Solidarite Nationale, WCYs weeallowed to use aoom at the Headquégars for
literacy classes.

~

1%

En Cote d'lvoire

Grand Bassam(seaside town located 15 kilometerenfrAbidjan, the economic
capital): WCW had access toooms fitted for the gianization of training sessions
for our learners, by collaborating with the Communadbel, an Italian NGO that
suppots WCs in their literacy activities.

In Port Bouet (a district of Abidjan): After negotiations with the principal of g
public primary school, WCYs got aom for their literacy classes. In Graests
Groups, WCYs use school sheds for their training sessions by collaborating with
koranic school teachers.

o g

Mal

FASSIKI Sinayoko, AWCY-MALI: In partnership with Enda Mali, Plan-Mali,
UNICEF, Town Halls, the Ministy of National Education, etc, odWCY oganizes
literacy courses in centersefely given to usAt Dalabala, a Gras@ots Goup was
able to get a literacy centethanks to the chief of the village, with a helping hand
from his wife. By discussing the issue of village chiltdreducation, the Chief go
convinced by our plea and oféer us a building for our classes.

—




] Bénin, Burkina Faso, Céte d'lvoire, Mali, Niger anddgo -25-

Niger

A group of WCYs informed the Makalondi neightmmd Chief that a Grassots
Group was formed, and they successfully negotiated a land to build a shed in which
literacy courses will be taughfter several meetings, a committee was set up and

it was decided that they would contact the following bodies for financial stuppor
Town Hall, NGOsAssociation, and Caritas.

Togo
SOGAApélété Kafi Jean, instructor in \O-Attive: We set up a committee made Up
of 03 people: one pant, one WCY and one member of the village development

committee. | was chosen to be the spokesperson of the committee with the Royal
Family to which | belong, and which is known to have a lot of land. | talked about

the issue of illiteracy which hinders chigr and youth's p#cipation in communi
ty activities: to ead notes, use a mobile phone and a compater | expessed
AWCYSs' need to set up literacy classes to give a good level of education to-our br
thers and sisters who want to learn a trad&/CY's need to pvide literacy cow
ses to adults in Ewe (the local language) and get them to change their behavjor by
giving them moral and civic education courses convinced the Royal Family tg give
a plot of land to theAssociation. In collaboration with the Sectoased
Commission for the ptection of childen, we built sheds for literacy classes. The
land title pioduced by theayal family is held by thAWCY

KEWELOU Katanga, WCY Sotouboua (city located in the center o6Jo): To be
able to have a class wheewe could teach literacy courses, lota an application
letter to the Principal of the Central School who, in his turn,odticed me to the
Inspector who handed me a writteaquest to the Dactor We teach our courses in
this school on tinesday evening, Satlay and Sunday

BOSSIADE Noagbé, instructor ilddomi: As we have afrady povided school kits
and a building in a school, being authorized and enjoying the use of a center as a
daycae center for childen was not difficult, since the Inspector knows weswwite
a note in which we kindly asked to be allowed to open a dayeaterHe imme
diately wiote to the Chief of the village asking him to help us find a place. The Chief
of the village contacted the coffee and cocaadpcers which gave us a stoAn
Instructress is esponsible for chilém aged 3 to 5 befertheir move on to primgr
education. WCYs and adults' literacy classes still go on in the center that thg sup
port organization, Vdo-Africa, built forAWCYAdomi.

Focus onWCYSs' choice of literacy teaching facilities

Literacy is taught in various facilitie$hey must be accessibleW/CYs, safe and close

to their homes and workplaces. Once the facility is identified, acquisition is the result of
negotiations byWCYs with decentralized (Sub-Prefectures, Prefectures) and local
(municipalities, land owners, villages, etc) authorities, or through partnerships with
organizations that work in the field of literacyté& services, partners working on the
ground, NGOs and associations).
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V- USEFUL LITERACY

LITERACY CENTER

. HE IS SMART,
A 0€e 4 ¢ -

Literacy is an activity whose value depends on balancing time-related methods-and wis
hes expressed WCYs; going from bridge classes to formal educatW@Ys reinves

ting knowledge acquired from literacy courses in their activities, their lives, and used
handbooks.

® Planning literacy activities

The time-related division of literacy sessions helps measure in time and in space the
potential number of hours the instructor devotes to the mastery of reading, writing and
computing mechanisms; and the acquisition of professional and social skNE6g:

- The general trend, in terms of literacy duration, varies from 6 to 9 months. It is bro
ken down as follows: 2 sessions per day; 8h per week; 32 h per month and 192 h in
6 months; 2h per session, 10h in a week, 40h per month, and 360h in 9 months of
literacy training

- Associations take into account time constraintsVi@€Y's, through negotiation,
according to expressed needs and professional and household requirements

- Time-related modalities depend on the objective and technical capacities to be
acquiredThese capacities are linked to a professional and personal need, which pre
vents the pre-setting of the number of hours.
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Bénin
Regading WCY-Benin, literacy courses last an average of 6 montashade 2 hours
per session, 8 hours a week, 32 hours per month and 192 for a 6-month course,

Cote d'lvoire
In our Grassoots Goup, inAdiaké and Grand Bassam, the average duration far a
literacy program is 9 months: 2 hours per da/ hours per week, 32 hours per
month and 288 hours during 9 months.

Mal
The literacy courses taught BWCYs-Mali last 9 months: 2 hours per session, 10h
in the week, 40h and 360h per month during the 9 months literagyaon.

Focus on the time-elated modalities of literacy activities

There is no pre-defined scheduléme is based on the needs and expectations of lear
ners.Time is set aside through negotiation WWHCY's, parents and employeiEhe
timeslot must be two hours, divided between computing, reading and wfikiaglivi

sion per week depends on the availability of the instructohVaguy's.

® Moving from bridge classes to formal education

Setting up bridge classes AMWCY member countries is being carried out in a context
whereWCYs who have not gone to school at the required age are trying to do seme cat
ching upWhat we are dealing with presently resides in the manner in which bridge clas
ses make it possible to teadlCY's the knowledge and skills necessary for their reinte
gration into the formal education system:

- TrainedWCYs in bridge classes are those who have the age required to ge to kin
demgarten, and those who are old enough to sit for the End of Primary School
Certificate;

- Training lasts one year minimum and three years maximum

- EnablingWCYs to take part in a literacy program in bridge classes is done through
negotiation between associations &@Ys parents;

- WCYs who express their wish to learn a trade are trained in a manner that allows
them to acquire professional skills;

- Tests are conducted to ass@85Ys and identify those who are capable and who
want to go to formal schools.
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Bénin

Adekola Olorounto Joseph instructor in Edoute, AWCYs-Ketou5 children aged
5 to 7, with the eéquired age to go to school, but whosegrds do not have thg
means, wex left in the seet. V@ met their pagnts to discuss and egiirthe child
ren into one of our literacy classese\&e peparing them to join primarschool
the following yearOur association pays for one pasf the expenses during th
school yearParents appeciated our initiative and pmised to do their best ta
enmoll these childen for the first year at primgrschool (CI) in Benin. Chilén who
used to go to kindgarten in one of our literacy classesegpursuing their educa
tion at primary school. Fom time to time, we meet their teachers to ireaibout
their progress.

D

Cote d'lvoire

Training in bridge classes is pceded by negotiations with jgaits to let learners
attend bridge classes, while getting involved in their success; and with scheo] offi
cials to get them to collaborate inganizing and poviding ooms for the training
program.

1%

AWCYs-Adiaké:After two years of literacy for childn aged 5 to 10 years, w
organize tests to see those whe aapable of attending formal school. Then, we
negotiate with school principals and eats to erwll those selected and those who
wish to continue, even if they have not been accepted.

Togo
Two goups of learners artrained in the bridge classes. WCYs who have not gone
to school and who arto be integrated into formal school; and WCYspduts to
whom ae povided vocational training for their socio-economic integration.

Vo-Attive We train learners, including those who hawached the 8 year level
(before quitting school), so that they can sit for the tfieat d'Etudes du Famier
Degre (EDPS) After two (2) to thee (3) years in literacy classes, we meet the ptin
cipal of the primay school and the Inspector for them to take into account WCYs
who ageed to write down their names on the list of candidates sitting for the EDPS.
Among those who have taken this step, WCYs have continued their endeayors in
various tradesAfter two years of literagymany learners ask to move to formal
schools, especially those whoeaiaking Fench courses. In this case, we ahr
them into evening classes whicle anganized by formal schools.

Focus on methods of integration into the formal system

Reintegration into the formal system is done upon a proposal made by the instructor in
relation to a learner's request, and in close collaboration with parents, employers, and
under the control of education authorities.
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® Reinvesting literacy achievements int&VCYs
activities and lives

I HAVE MY 12 RIGHTS. 1 DO
SOME INCOME GENETA-
TING ACTIVITIE

i
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Reinvesting literacy activities inM/CY's activities and lives helps measure the success

and eficiency of literacy activities.

- now literatdVCYs have professional and management capacities to join the
economic sector

- literateWCY have social skills to enable them to integrate into society

socio-

- now literateWCYs can read, write and communicate in local languages and in

French (Benin, Burkina Faso aiidgo)

- now literateWCY can use calculators and mobile phones to better manag
IGA and to communicate with their friends, families, authorities, etc.

Bénin

AWCY Avrakou's Former Secredtry: A group of orphan girls sm AWCY Avrakou
did not know how toead and write. They attended the orphan girls' center
Avrankou.A European woman used to teach them literacy courses and some tr
Understanding wats was difficult and therhad to be someone to translate the-tr:
ner's wods. They have been egpsing themselves inéfich since they eolied on

trainer says. The day thegaeived their end of training diploma, they egzed
themselves in [ench. ®day each one them welcomes her customers to her

the literacy course, and they do not need any ineteprto understand what the

e their

in
ades.

14

DWN

workshop and speaks éirch with them.
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Burkina Faso
SANVADOGO Awa, Instructress in dunga: An Ivorian waitess who could speak
French without knowing how to write had somelbbpems with her customersder
ring drinks. Her customers used teebk some of the bottles so that they would not
pay all the money they owed h8obmetimes, the manageho was ill-intentioned,
tore up invoices and would deduct thepmirthe waitess' salay. As our neighbgr
she explained her situation and asked us to help her to learn h@adand write.
We showed her our literacy centgiving her the opening and closing hours. She
agreed to erwoll, for she felt she could take pan the courses during her days of
Now she sells food in her owestaurant in Bobodioulasso. She cead, write and
compute in Fench, and is teaching her little sister how ¢éad and write.

—

Cote d'lvoire

DIALGA Sidibe Zafouraa, WCY Grand BassamOne WCY used to work in a hair
dressing salon. One dalger boss gave her a list of cosmetiogurcts to buyShe
told her boss she could naad or write. Her boss called her names. She felthu[ni
liated. She emlled in our literacy centeAfter several courses, she can now wri
and read even cosmeticqmucts notices.

SOROYalla Gnidian, Instructress inAdiake: The husband of a woman who could
not read or write was living in E@pe and would send her mail. When a friegaldr
her the letters, she would not tell her all that was written in the mail. Consequently
her friend would withdraw the money anepared her documents and joined the
husband in Ewpe. Having learnt that her friend had betrayed, tbe woman
enmlled at theAWCY literacy center to learn how tead and write. dday she can
read her own messages on her mobile phone and write her own letters.

Mal
AWCY Mali: is in pattnership with some NGOs to help WCYs integrate socio-¢co
nomically These NGOs allocate funds to WCY's toycaut their activities. @ have

access to such funding, WCYg a&quired to learn how toaad and write. WCYS
who ae involved in diffegnt trades should be taught, based on thenfgssional

needs. Learners use their knowledge to do their accoun@uging expenditu

res, writing down mforma invoices and customers' invoices, etc). These ehildr
used to depend on literate people to help themycaut those tasks. They used to
lose many business oppanities. Bday in their workshops, they do not need-any
body's help to do their work, pasularly in regads to taking measaments.

Focus on the einvestment of literacy knowledge

Reinvesting the knowledge gained is done by running sessions that desW/ @b’
specific professional activities; by enabling learners to practice their trade, and by dra
wing up vocationally-oriented contents as the basis of their reading, and writing lessons.
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VI- CONTENTS, METHODS, LANGUAGES AND
LITERACY AIDS

The usefulness andfettiveness of literacy activities depends on the contents, methods
and handbooks that are used.

® Handbooks used

Handbooks play a key role WCY's literacy activitiesThey include:
- Formal school handbooks
- Monolingual literacy handbooks, (in local languages)
- Bilingual handbooks (local languages/French), and
- AMWCY's Practical Handbook for the Literacy Instructor (Jeutid, December
2005, 60 pages).

Bénin
AWCY-Benin: We use formal schools and local languages handbooks. For local-
language handbooks, we use the following:

- "Abidi en Gun" (let us learn the alphabet) for the towdafankou

- A reading and writing handbook #rabic for the Quranic literacy classes

- The ""Moni Lati Moko Mocha " Handbook (I must know howetadrand write)
written in Yoruba for the town of Ketu.

Togo

AWCY-Togo: We use the "Practical Handbook for the Literacy lastor" and
handbooks made for languages of défdrlocalities:

- "Dikpéliki Takayay" (let us learn Kabye) for the locality of Sotouboua

- ""Keékéli"™ (light) and "akonta" (computing) in Ewe for the town ofAttive

- "Ikposso VLI" (book written i\kposso language) iAkposso for the locality of
Adomi.

® Other teaching aids used

Other literacy supports come in addition to the existing materials to help instructors
teach, in an étient mannertheir literacy courses and to facilitate the understanding of
the lessons taughthere are also pictures which relate to outings (zoo, museums, etc.),
everyday objects and the workplace.

Burkina Faso
CN/AWCY Burkina Faso: We use books oreading, computation and home-work;
pictures, activity copybooks (copybook), application copybooks, guides faranstr
tors, slates, blackbods, chalk, geometric setulers, compasses, set-sges/\ po-

tractors, crayons, papgpencil, pens, etc.) aneéading softwag (Lecthem@&TPS).
All these tools a used during classes thateataught in Fench and local langua
ges.
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® Literacy and training contents:
do the handbooks used in ouclasses take into account
the concerns ol WCYs?

The contents deal with schools and are specific and persondla@edg into account
WCYs' concerns is very important in relation to the use of literacy handbooks that
- deal with the needs aYCYs in reading, writing and computing; or
- with the professional and social needs.

Togo
BOSSIADE Noagbé, Instructor ilPAdomi: Between 2000 and 2008, we worked
with formal documents to teach our courses. But, wheresgved theAMWCY

Practical Handbook for the Literacynstructor, plus two assistant instctors, we
took a closer look at it to see if it was efficiene fdund out that it had a lot of infor
mation that could help us @pae easily our classes, since the handbook included
an assessment ex&e, something that used to be our headache. Subseqtieatly
handbook made things easier for us, because learners understood faster and| better
than when we worked with dubious handbooks épge our coursesiAssessments
have shown that courses eareasily understood. ThAWCY distributed the
"Instructor Practical Handbook" to learners. It was difficult for some of them. But
those who couldead a little wee eager to understand, and kept asking us (what
does such a thing mean, whatdahey saying hef) and they would show us the
page and the sentence that they wanted to understand. But thestimigthing is
that the document shows piatsrof learners and their instctor in action. WCYs
who read the handbook feel the need to dighfearin oder to eally appeciate the
pictures. Theyemain confident that, soon, they wilad and write with ease, and
will be able to write documents that could be seen by odaelersAs far as we &
concerned, the handbook is a useful guide and can facilitate literacy activities.

KEWELOU Kaftanga, instructor at SotoubouaAs far as courses that@ataught in
French ae concerned, | use formal handbooks. But when teaching courses in Kabye
(local language) | use a handbook designed by an association trabfes the dis
semination of the language nationallfhee is a guide for the ingictor and a ea
ding/computation book for learners. Bedothese documents became availabje,
assessmenesults wee not satisfactor In 2011, 54 candidates sat for the secto
based test in Kakye, and onl§ passed it. But when weaeived the document
towards the end of this yeawe found out that learners devote méime to their
work and each one them makes an étimhave the document for individual use gat
home and, thus, geteady for the test#t the end of 2012, we had 60 candidates
who sat for the test and we got a 100% success rate.

Focus on literacy handbooks

Experiences show that the handbooks are supplied, bas&C¥is needs. In bridge
classes, the handbooks that are used are those of formal si¥ittuls the framework

of the literacy program, faNCYs who express the need to improve professional skills,
vocational handbooks are uséia. help them acquire skills for daily living, specific
handbooks are usetihey can either be monolingual (only in local languages) or-bilin
gual (local languages/French). Selecting handbooks is achieved thanks to negotiation
between instructor$y/CYs and partners who are involved in literacy activities.
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® Literacy language

The success of literacy is partially based on the choice of the lanj\Magemakes the

task a little dificult is the transition from a local language to French:

- literacy is carried out in one language. It is practiced either in the local language or

in French. In this case, it is called monolingual.
- literacy is carried out from the local language into French. It is called bilingu
racy.

al lite

Togo
SOGAKOoffi Apélété Jean, Instructor in ¥-Attive: During the first yearcourses
are taught in the Ewe language (local language of the Maritegeon) to all lear

May. After the tests, learners who have made good grades continue courses
are in French, fom September to June.

ners. | am a WCY insictor. | teach the first and second-year learners in the city| of
\Vo-Attive. For first-year learners, | teach in Ewe for 9 monthenfiSeptember to

which

Focus on the choice of the literacy language

Selecting the literacy language is based on negotiation between the instructor and

WCYs. Literacy is taught in one languadéis language can be the local langu

age,

French or English. Literacy starts in the local language and continues in French or
English. Overall, literacy complies with the program adopted by all parties involved in

the activity

I want to
go to
school
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VII- MANAGEMENT OF LITERACY ACTIVITIES

Managing literacy programs and setting up meaningful partnerships take into account
the following parameters coheent program, monitoring and evaluation.

® Partnerships

Partners play an important role in thgamization of literacyWCY's have several part
ners who provide them with invaluable support, and include the following:

- Sates through their Head fizies and decentralized services, technical and finan
cial partners, NGOs, economic entreprenetiosyn Halls, Churches and Mosques
and learners' parents

- Partners who provide technical and financial support as well as equipment.

Bénin
Adekola Olorounto Joseph/NCY Instructor in Kétou: Parents give us gifts to dis
tribute to outstanding learners at the end of the year

Burkina Faso
In Niangoloko, the TON Association gave a venue to tAR&/CY for its literacy
courses. It povides advice to learners.

Cote d'lvoire
SOROYalla Gnidian, WCY-Adiakeé, Instructor: We pleaded successfully with a
business man, going by the name ofudefIAN who gave school kits to our lear
ners during our literacy activities. Mrs. Nanan KABLAN Kan Sidonie, Human
Resouces Manager at Sococé, a supermarket locatekbidjan, povides us with
financial help. Adiake Pefect suppds our association by giving us a venue for our
literacy courses. The Inspector of PrirgaEducation gives us books, while.Mr
ClaudeAswan, CEO of a company and.MDJE Aimé, ExecutivAssistant to the
RegionalAdvisor assist us financialyAWCYs-Adiaké's facilitator gives food aig
and instuctions to follow for the smootlumning of our literacy courses.

Mali

AWCY-Mali: Each yearthe Ministy of Education in Mali aganizes etraining
courses for instictors. Enda Mali povides school kits to WCY learners and dages
the monitoring in classloms.

Togo
In Adomi: The NGO \Wo-Africa and the associatioflide-villages/dgo povide
school kits to learners.

In Sotouboua:City authorities, "Action Sociale", the Inspect@achers and NGO
Plan suppot us in terms of school kits, literacy venues, etc;
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Focus on patners

It is necessary to set up partnerships and select partners based on their field ef experti
se.We can select those who work in the field of education: Ministry for Education, local
authorities, technical and financial partners (ILO, Plan, UN&2Re the Childred,DH,
UNESCO, and UNICEF); ganizations involved in development activities, egeacy

aid and childhood issues.

We should sign partnership agreements with th&mshould also negotiate with them
regarding training projects, setting up literacy facilities, support in terms of literacy
materials (handbooks, guides, images, etc.) and financial support to instructors.

® Funding literacy activities

Funding must take place at the beginning, during the implementation phase, and at the
end of any literacy activityFunding procedures €& from one supporting agency to
another

Bénin
AWCY-Benin: Funding brings us together with our paers and member WCYS,.
Venues and school kits erdonated by paéners. Miscellaneous expenses (chalk,
gifts,) ae incured by WCYs' Grassots Goups.

Cote d'lvoire

DIALGA Sidibé,WCY-Grand BassamOur literacy activities a& funded by NGOs,
governmental depaments, United Nations agencies, etce.i@¢eive financial sup
port from our SuppdrOrganizations, thébel Community (Grand Bassam)dhgh
one of its paners, "VINE\D for Africa"; based in Italy that suppts us financial
ly and materially each year

In Port Bouet: WCYs oganize courses with the suppof the Regional Dectorate
of the Ministy of Cultue and Francophonywith school kits (notebooks, slate
chalk, pen, bags, etc...), following a plea we made.

U)

Focus on the funding of literacy activities

The idea of pleading with membertates of the Movement AWCY's is taken into
account.

Visiting partners, to give them progress reports and action plans, can generate funding
for literacy activities.

Training on techniques that can facilitate access to funding helps provide information on
funding acquisition procedures.
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® Drawing up literacy programs

Success and fefctiveness are based on programs structured and developed according to
the needs expressed WCY:
- Programs are designed based on needs, instructors' availability and now literate
people
- Literacy programs, in many cases, last six to nine months.

Bénin

ADEKOLA Olorounto Joseph,WCY Instructor (Ketu): To create a pogram, |
negotiated with learners. Each one of them specified the kind of knowledge-he wan
ted. | wiote down the needs of individual learners. Some of them wanted to |earn
how to ead and write and others how to count and compute. Each learner{was
asked to give his timeline andogips wee formed to think over each other’s
concerns though themes. Depending on their needs, wated a 6-month pgram
(March toAugust). Learning hours wemritten down, depending on learners' ava
lability. When we adopt a theme, | pick up the necgssaaterials (pictues,
objects,) that | use to teach a courseoffirthe selected themes, we pick outdao
that are related to the themes. Heis an example of a topic used: the study of sound
clusters: bl, cl, pl, fl, gl. The first tbe months & devoted to learning the &mch
alphabet and to countingdm 0 to 99An assessment is done befapntinuing the
rest of the pgrgram.

=S

Burkina Faso
In Niangoloko, once WCYs expssed their needs, weganized a meeting with all
the members of the Executive Bband thee (03) goup members. &asked them
if they had aleady located a centeDthemwise, we suggested choosing the center of
the patner omganization (DN) or another center of the Grassts Goup. V¢
determined the duration of all courses based on the seasgro(dainy season).
WCYs poposed to work tlee months in the drseason, and closed centers wh
the rainy season stt. | asked about the hours at which they would like ta atat
end courses. Their answer was: 16:00 to 18:00E.al¥0 gave the number of days
per week, but | suggested a maximum number of days: Moridagday
WednesdayFriday, 04 days per weeldfter this planning, we developed the{pr
gram (course content). First, | taught themead and write letters, then wag and
expiessions, in the first two months. During the last month, | taught them the| lan
guage of mathematics which consists in knowing:

- The plus sign (+) which means to add

- The minus sign (-) which means &move or delete

- The multiplication sign (x) which adds the same one, once or several times

- The division sign (:) which means to shdéine same thing between two or seve

ral people
Later on, | give them a computation eise.

D
>
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Cote d'lvoire

SOROYalla Gnidian, WCY-Adiaké: To draw up our 6-month pgram, we initia
ted listening sessions to take into account the concerns of learners: what they wan
ted to learn, whyhow and wherAfteiwards, we negotiated with learners the hours
and days in which they would be available. Below is one example of a learaing pr
gram:

Subjects |Activities |Overall |Specific  |Support |Times
Obijective [Objective |Aids

a)Arithmetic

Togo

BOSSIADE Noagbé, Instructorin 2009, in the village oAdomi, we met a gup
of learners among whom vweesome adults. They wanted to know how to compute
and read the kilogram in aler to sell their agricultural psducts (coffee and cocoa).
Children and youth of the gup wanted togad and write beferlearning any trade.

After filling in all application forms, we used the formal school handbooks and the
Practical Instiuctor Handbook for Literacy to teach arithmetic and to plan ea¥r r
ding lessons. Basing our teaching on the 2ading lessons of the "Practical
Movement Guide", we stad a 4-month mgram.

We did the following planning: one hour for eaading course (8 hours per month
6 hours for arithmetic courses per month, and 2 hours of writing per morth| W
assessed the level of understanding of the course. Reading and wetiolpsely
related, that is to sayhe letter taught ingading is the same letter that we stugly
next in writing.

—

Focus on the drawing up of literacy ppgrams

ForWCYs who took literacy courses in bridge classes and want to sit for the Certificate
of Primary Education, there is a required standard program for them.

But, for WCYs who want to join the socio-economic secfmograms are designed
which take into account their training needs.

Selecting subjects and drawing up the content of lessons is also done, bASeY ©n
needs.
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® Monitoring, assessment of literacy activities and tea
ching methods

When monitoring we checkWCYs' attendance levels; parents ANECYs employees'
involvement in the skills acquisition process, the visits to resource persons in venues, etc...
When assessingve measur®/CYs level of knowledge (in classrooms) and how they

put into practice (impact) what they have leariwd.are talking here about the assess
ment of achievements and the impact of literacy oWk and the community

Methods usedo teach literacy courses are active and participatory methods which take
into accountWVCYs' economic and daily concerns.

Bénin

AWCY:-Benin: Assessment is done ey& months, but in some towns lkaankou
it is bimonthly Regading monitoring, the instrctors agee on the selection of one
instructor and check each month the work which is done, with students in the ¢lass
room. The choice of an institor supevisor is done in turns.

Burkina Faso

SANVADOGOAwa, WCY, Instructress in Dugan: Mr. Etienne Zerbo, Supésor of
the Circonscription de I'Enseignement de Base in Literacyespansible for the
monitoring of the courses oftat by the instrctor. He visits our classes as paf
the monitoring and assessment of literacy activities. During the monitoring|and
assessment, the supor listens to us and talks with a few learnésthe end of
the course, he gives us some advice, writeepisity and encourages the learners,
before leaving.

Cote d'lvoire
Akim Moise Kouassi: Thenonitoring of our literacy activities is done by ai
instructor. His role is to monitor the per functioning of literacy classes. He visiis
all centers at least once a month and each one of us triesvalprsolutions to the
problemsAscoecad is filled in with the name of inskctors and filed with the per
son in chage of the monitoring, so that he can meagte attendance rate, the tea
ching method, etc... ¥ advisors, we hold qugerly meetings during which adis
cussed issues they identified during their visits to the centers, and plan training ses
sions. © assess WCYs whoeagoing to attend formal schools, we igaoutthree
assessmeanfper year The final one is done by the Inspector's Office. Then the chil
dren who have a good average mark atlowed to go on to formal schools. Far
WCYs that a being trained, assessment is done on atgugrbasis, at the end of
a module, while the final assessment is done by the Inspector in Grand Bassam. It
applies to all city centers. In otheress, assessmentsararied out by instuctors.
We also do practical exerses after each lesson.

For teaching skills:there used to be a time when teacher training wasi@arout
without seeking to know WCYgat concerns. Learners and insttors did not
have the (techniques and) know-how necgsfarteaching a literacy courséfter
training, courses wer taught cohamtly and with a clear method. This method
makes it easier for the insictor to work and helps WCYs understand easily what
they ae being taught. The method also takes into account learners' concerns

—J
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Mali

FASSIKI SinayokoWCY: Monitoring is both internal and external. Internal meni
toring is done with a gqrup made up of a member of the National @owtion, a
member of the local pants’ committee and e WCYs living in the localityt
takes place 6 times each year and gv&months. External monitoring is done by
a group made up of parers: Dwn halls, the Depament of Literacy in the Minisgr
of National Education, etc... It is a@d out twice a month.

Niger
We have a team th&eeps track of all our literacy activitiedhey set a date for g
field visit without informing the inafictor. The unannounced visit is made to ensu
re the eliability of a given instuctor. At the end of the visit, thers first a self-eva
luation session based on the way the course is taught, then comes the turn|of the
monitoring committee's members. It is an opyoity to see if the inglictor's tools
are appopriate.

The evaluationis done, based on the ingttor's notebook, his lesson plan, the
number of learners who arable to understand the goal of the Movement, and|the
respect shown by the learners @lation to the courses.

Togo
SOGAJean: Monitoring is done by a persoresponsible for the literacy of the
Maritime Region, under the Ministrof Primay and Secondar Education and
Literacy He is esponsible for monitoring the guyress of the mgram in all clas
ses. He checks the ingttors and learners' attendance level, the challenges they
are faced with and their needsn instiuctor and learner committee made up of fiye
(05) persons is set up to transmit activitiespoits to the instuctors Assembly
which is held evegrlast Sunday of the month.

Assessment monthly and takes into account what is taught. It is done byiast
tors at the end of the yearhe final exam is caed out by supesisors (academic
advisors, headmasters, etc.) andreated by instictors. As soon aseasults ae
announced, each chilceceives a transcript and a d¢#icate pooving that he has
duly attended classes.

174

=

Focus on monitoring, assessment and teaching methods

Putting in place a monitoring system and mechanismes well as creating monitoring
tools should be taken into account. Getting the community involved and creating exter
nal monitoring conditions help achieve satisfactory results in terms of literacy

Assessmenis done to measu®CYs' knowledge level by taking into account the-lite
racy programThe following skills are assessed orally and through written tests: reading,
writing, counting, weighing, marking and computifigpe impact literacy has aWCYs

and their community (respect for public propepsrticipation in community activities,
good management of Income Generathogvities, etc.) is assessed as well.

The use of active and paicipatory methodsmust be taken into account. It facilitates
the instructor's tasks, although it does not make him a typical tedc¢teetraining
module forWCYs' instructors is indeed a novelty
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VII- "l sar", WCY ARE TEACHING PEOPLE HOW TO
READ AND WRITE

| was struck by the expressioti, say", which was coined by the President of Cote
d'lvoire'sAWCY National Coordination. He thereby calls upon his friends to act, to get
things done!

® It is not an injunction, but rather a commitment.
Therefore, "l say"!

| belonged to a group of facilitators (adults) ... later on, of facilitators (still adults) who
capitalized literacy experiences published in the book "Educ#fanan Alternatives.

" How many sessions did wegamnize?At least, four Why? Because we found it hard

to tell our storiesWe used to write dry and bleak reports to make things look more....
professionalWe had to start things again and again... But, well, we finally made it,
thanks to outdiary". This time around, it tooW/CYs' instructors in Grand Bassam less
than ten days, 13 years aftey express in their own words, their desire, their passion,
what they felt when teaching their friends and fel#CYs how to read and write.
Clear and simple, the story flows on, easy to grasp, because so real. Mostly they know
what they are going to talk about... | can hear themisahis exampleTell us guys,
(participants in Grand Bassartjow do you bring your friends to your literacy clas
ses?"or "how can you show us, in black and white, that what you do in your @tamssr

Is good for your friends?The above quoted examples give immediate answers.

"To turn experience into knowledgeéltofessor Kalidourerra from the University of
Cocody a linguistics and literacy specialist gave us a helping hahen the Professor
was among us, in the room, nothing could prevent him from participating in our various
activities after lunch to ....be alert..! | was personally dazzled by his simplicity and rea
diness to join in. | could always hear him s#yis you who ae saying that; but what

are the childen and young people saying, what matters the most is what théysay
young man | met in the corridors told niem so happy because, if what we do was not
good, a University Rifessor would not be hef

During a plenary sessiow/CY's for whom this capitalization was intended, talked about
their countries, technical and financial partners and various associdffasist it a cry
from the heart to show that, when we talk about education for all, they are on the front
line? They want to share their accomplishments with those who are livingf@nestit
African neighborhoods. Certainlyhe fact will go down in history that kids, some
WCYs, have drawn and written about what Man does: work, seek knowledge, work...
| am truly convinced that the dynamics of progress, of the Movement, lies in one of the
following strategic options: ganizing children and youth as protagonistée will
always be talking about those small steps, again and again.

Alassane Souleymane Faye
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| X- APPENDIX

Forms for collecting WCY's experiences on literacy in
Benin, Burkina Faso, Cote d'lvoire, Mali, Niger and Togo

Capitalization Approach

From 201, AMWCY has oganized a series of training for literacy facilitators from the
following AWCYs: Benin, Burkina Faso, Cote d'lvoire, Mali, Niger armho. Two
years of practice has enabled us to capitalize the lessons leaWQy in the field of
literacy.

This capitalizatioraims at the following
- To learn fromAWCYs experiences
- To have sources of enrichment
- To share, disseminate experiences

The toolthat is going to be used is an EXPERIENCE DESCRIPTION SHEEEE the
structure of the sheet and thefelient parts)This sheet allows you:

- To write down capitalization subjects

- To initiate exchanges
It is more interesting to fill in this form with the concerned children and youth and lite

racy facilitators.

Implementation

To discuss and validate the sheet withAMMNCY support group

To send the sheetWCYs and follow up and acknowledge receipt of answers (3 weeks)

To olganize a 10 to 12 day workshop WtWCY delegates responsible for literacy acti
vities in order to:
- Produce traces from experience sheets
- Design the form and methods of dissemination. For this workshop, in addition to
the teaching facilitatoran editor must be invited. He will be responsible for the
contents.This editor must be experienced and will submit his first draft (validated)
before the end of the workshop.

Lay out of theAMWCY’ s Group and dissemination
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Title of the literacy activity

Areas/Venues

Date/period/duration

Context :
- What are the issues that have been dealt with?
- How were the issues identified?
- Are these issues related to the fulfillmentVs€Ys' rightsWhat are the litera
cy policies in your countries?

Objectives
- What doeAMWCY want to change?

Partners and roles
- WCYs' associations; their activities
- Institutions, NGO

What are the activities conducted oachieved afterthe facilitators' training
in your country?

- With WCYs Grassroots' Groups

- With AWCY

- With facilitators

- With Institutions and partners

Main outcomes
- in relation to the number of literacy classes and learners
- in relation to how the facilitators teach their literacy courses
- in relation to the presence of children and youth in literacy classrooms
- in relation to teaching aids
- in relation to the usefulness of what the children and youth learn for their acti
vities

Mobilized resources
- What are the mobilized resources? (human, physical, financial)
- How did you mobilize the resources?

Problems encounteed on the gound and in literacy classooms
Rank the problems according to their importance on the ground, literacy class
rooms; what would you suggest for each problem?

What do you want to add?
Send a teaching sheet of a facilitator or the program for a literacy class, a picture
of children and youth in a classroom, and drawings.

Working Time

Teaching facilitator: 18 days (3 preparation days, 12 workshop days, 3 to wrap
up everything with thaMWCY support group)

Editor: 15 days (1 day of preparation, 12 workshop days, 2 days for finalization)
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AFRICAN MOVEMENT OF WORKING CHILDREN AND YOUTH

S ——

But what do we
give them?

A hammer, spade

or what?

he objective
Is to provide
tools to

rWORKSHOP ON THE FORMULATION‘
OF THE TRAINING PLAN

BAMAKO,
FROM OCTOBER 4 TO 14, 2010

LET US TELL WHAT HAPPENED IN
BAMAKO 4

OUEBra0eo Hathity wev (Eg)



In its 2013 stistics, AMWCY indicates that 342,452
children were aught how to read and write or were
able to studythanks to is contributions.

It iIs a significant result. This document helps us
understaind how it all happened and what happenef
before.

Some literacy instructors fromWorking Children
and Youth (WCYs) took part in several workshop:s
organized byAMWCY, focusing on teaching skills.
After three years of practice in their respective
fields, they decided to caplize their experiences
and "to turn them into knowledge" so that they
might be shared with all their friends from the
Movement and elsewhere.

Based on dat shees, they shared their experiences

and those of their friends scattered, wherever the
are organized intc)AWCYs. They highlighted their
daily contributions in relation to the education of
African children, whether aught in their own lan
guages or the dicial languages of their own coun
tries.

WCYs teach how to read and write and, by doing s
bring about the awareness of the learners as gog
citizens. They provide answers to the moral, soci
and economic challenges in their countries' deve
lopment.
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